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CHILD PLANNING SUPPORT MATERIALS
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INTEGRATED PLANNING FRAMEWORK
Edinburgh's Integrated Planning Framework aligns the "ASL Pathways to Support" with the Getting it right for every child "National Practice Model".
 
It highlights the purposeand importance of good assessment and child planning to support requests for support anf influence resource allocation 
 
The Integrated Planning Framework comprises of two key elements:
  
   1. An A2 Poster "Child Planning : Meeting the 
       development, learning and care needs of children
       and young people"
   2. Illustrations of effective practice across the ASL
       "Pathways to support" 
 
It provides a single framework for identifying needs, assessment, planning, resource allocation and service improvement.  It will help staff fulfil their responsibilities in meeting the development, learning and care needs of children and young people and reduce work, remove duplication and avoid delays.
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•             The CMRGs will meet monthly. Using the Child's Plan and supporting evidence they will review measures undertaken to date, their effectiveness and consider how best to meet any unmet additional support needs.
 
Key functions of CMRG:
 
•             To ensure that the child or young person's additional support needs are being met effectively
•             That needs are being met wherever possible within the child or young person's local community and school
•             That there is effective co-ordination of supports around the child, their family, within the local community and city wide
•             To inform strategic planning of city wide resources to supporting effective, co-ordinated and equitable provision
•             To make recommendations for specialist placement
•             To support capacity building
•             To improve effectiveness through support and challenge
•             Monitor and report on needs and resources
•             To link with strategic planning and allocation of resources
Early Years - P6 CMRG
P7 - Secondary CMRG
If evidence and assessment identifies that despite progressive and proportionate interventions at
Pathways 1, 2 & 3 needs are not being met, progression to Case Management Review Group
(CMRG) by ASAP.
ASAP (Additional Support Access Point)
 
The ASAP will consider all requests for support from ASL Services beyond Pathway 2. Requests should be submitted to the ASAP by the Named Person and take the form of the Assessment of Need and current Child's Plan and be accompanied by any other relevant supporting evidence.
 
The ASAP Group will sift requests weekly and discuss progress on a monthly basis. The group will review all measures taken to date, ensuring effective use of support at Pathways 1 & 2, and make recommendations/support appropriate steps including:
 
·         Provide coordinated support from ASL Services alongside the support available within
                establishment including: individual, group, class, whole establishment support, CPD,
                involvement in Self Evaluation and improvement planning
·         Advice and guidance on further assessments or support at earlier pathways
 
The group will have a monitoring, evaluating and reporting role: monitoring data on referrals, identifying themes, issues, gaps or areas for improvement and reporting to inform strategic planning of resources.
If support beyond Pathway 2 is required, the Named Person submits:
 
1.         Assessment of Need
2.         Child's Plan
3.         Existing reports/evidence
 
To the ASAP (Additional Support Access Point) by email to:
maureen.mcpheely@edinburgh.gov.uk
 
Accessing resources and services beyond ASL Pathways to Support 2 
Most additional support needs can be met by resources universally available within the establishment and through devolved resources.
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INTRODUCTION TO GETTING IT RIGHT
FOR EVERY CHILD
The following pages are taken from the Scottish Government
Guidelines for Getting it right for every child.
 
The entire guidelines can be accessed through the Scottish 
Government website.
 
·         www.scotland.gov.uk/gettingitright
·         Click on “A guide to Getting it right for every child” on the right hand side
·         On the next page you can open or download the guidance document
 
 
We want all our children and young people to be fully supported as they grow and develop into successful learners, confident individuals, effective contributors and responsible citizens.
 
We believe they should be:
As children and young people progress on their journey through life, some may have temporary difficulties, some may live with challenges and some may experience more complex issues.
 
Sometimes they  - and their families  - are going to need help and support.
 
No matter where they live or whatever their needs, children, young people and their families should always know where they can find help, what support might be available and whether that help is right for them.
 
The Getting it right for every child approach ensures that anyone providing that support puts the child or young person  - and their family  - at the centre.
 
Getting it right for every child is important for everyone who works with children and young people  - as well as many people who work with adults who look after children. Practitioners need to work together to support families, and where appropriate, take early action at the first signs of any difficulty  - rather than only getting involved when a situation has already reached crisis point.
 
This means working across organisational boundaries and putting children and their families at the heart of decision making  - and giving all our children and young people the best possible start in life.
 
Safe…		
protected from abuse, neglect or harm.
Healthy
experiencing the highest standards of physical and
mental health, and supported to make healthy, safe choices
Achieving…	
receiving support and guidance in their learning  -
boosting their skills, confidence and self-esteem
Nurtured…	
having a nurturing and stimulating place to live and grow
Active…	
having opportunities to take part in a wide range of
activities  - helping them to build a fulfilling and happy future
Respected…	
to be given a voice and involved in the decisions that
affect their wellbeing
Responsible…
taking an active role within their schools and communities
Included…	
getting help and guidance to overcome social,
educational, physical and economic inequalities; accepted as full members of the communities in which they live and learn
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·          Improving Outcomes
·          Consent and Information Sharing
·          Integral Role for Children
·          Using the National Practice Model
·          Streamlined Processes
·          Named Person and Lead Professional
·          Joint Working and Communication
·          Universal Services to Address Concerns at the    Earliest Point
·          Capacity to Share
 
CORE COMPONENTS
VALUES AND PRINCIPLES
 
·          Putting the child at the centre
·          Taking a whole child approach
·          Building on the strengths and promoting resilience
·          Promoting the well-being of individual children and           young people
·          Keeping children and young people safe
·          Supporting informed choice
·          Working in partnership with families
·          Respecting confidentiality and sharing information
·          Promoting opportunities and valuing diversity
·          Providing additional help that is appropriate, proportionate, timely
·          Promoting the same values across working relationships
·          Making the most of bringing together each worker's
           expertise
·          Coordinating help
·          Building a competent workforce to promote children and young people's well-being
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NATIONAL PRACTICE MODEL
The National Practice Model can be used to observe and record concerns, gather information, support holistic assessment and analysis, plan and review. This will facilitate appropriate, proportionate and timely support to be put in place for a child/young person.
 
 
The “Wellbeing Indicators” help to highlight, record and share strengths and concerns of the child/young person. The “My World Triangle” helps practitioners understand a child or young person's whole world. The “Resilience Matrix” helps practitioners organise and analyse information.
 
 
The “Wellbeing Indicators” and “My World Triangle”
should be used to help answer the following questions:
 
 
         1. What is the child/young person, parent or carer                                              saying about the situation?
         2. What is getting in the way of this child's/young person's well-being?
         3. Do I have all the information I need to help this child/young person?
         4. What can I do now to help this child/young person?
         5. What can my agency do to help this child/young person
         6. What additional help, if any, may we need from others?
 
 
They are useful to take along to a child/young person's planning meeting to use as a reference and ensure a SMART plan is created.
 
 
Specific, Measurable, Achievable, Realistic and Timely
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There are clearly identified roles within the Getting it right for every child framework.
 
NAMED PERSON
 
·       Provides a consistent and recognisable point of contact in universal services for families and professionals
·       Coordinates assessment and support within their  own agency or service for child planning
·       Promotes and facilitates the participation and inclusion of children and young people, parents
         and carers in the planning process
 
LEAD PROFESSIONAL
 
·         Oversees and manages the implementation of the child or young person's plan
·         Monitors the impact of agreed actions through regular reviews of the plan
·         Facilitates effective working between agencies and the child and family
·         Seeks solutions to barriers or obstacles to progressing agreed action
·         Coordinates specific work or specialist assessments where these are required
 
 
Child Planning meetings should be led (chaired) by the person most skilled and experienced in this task.
 
 
There is substantial evidence that the identification of a key worker or trusted professional who maintains contact with a child, young person or family over a long period of time is an important factor in successful outcomes being achieved. We are currently testing this more systematically with an identified group of children.
 
TEAM AROUND THE CLUSTER
 
 
The Team Around the Cluster document details the key people responsible for different services within your area.
 
 
It will be an important resource for the Named Person and provide helpful links to the wider support network.
 
 
The document is regularly updated and the most recent version can be found on the NHS Lothian intranet and on the City of Edinburgh Council intranet:
 
 
·         www.orb.edinburgh.gov.uk
·         Type “Getting it right in the search field
·         Click on the link to the Getting it right pages
·         Go to page 6 in the top right hand corner
 
 
 
 
CHILDREN'S SERVICES MANAGEMENT GROUP
(CSMG)
 
 
The members of each CSMG, along with the Area Coordinators, will work collaboratively to improve outcomes for children, young people and families through effective local coordination and management of children's services and resources
 
TEAM AROUND THE CLUSTER
 
What is it?
 
The name given to those practitioners from different sectors and professions who are brought together to provide an integrated way of working to support children, young people and families who live in the communities aligned with each secondary school and the associated primary schools and early years establishments.
 
Who will be included?
 
It is likely to include people from professional backgrounds such as education, health, social work, early years, youth work, police, youth justice, skills development, voluntary sectors, sport, art etc.
 
What will it involve?
 
It is important that each practitioner brings with them their own specialist skills, expertise and insight so that children, young people and families get the best support possible. It will involve people working in a way that ensures that children, young people and their families get the right support, from the right people, at the right time.
 
What will the benefits be?
 
Teams Around Clusters will, through effective multi-agency working, ensure the following outcomes for children, young people and families
 
·         Early identification and intervention
·         Easier or quicker access to services or expertise
·         Improved achievement and a better engagement in learning
·         Better support for parents
·         A better quality of service
·         Reduced need for more specialist services
 
How will they work?
 
The Teams Around the Cluster will be governed and directed by the appropriate
Children's Services Management Group (CSMG) to that area.
 
Team Around the Cluster will be operational in nature and will be focused on “doing”. Deciding on what to do will be achieved through dialogue within the CSMG. The CSMG will be allocated a coordinator who will lead and support each Team Around the Cluster and provide the CSMG with the link between planning and delivery of service.
 
CHILDREN'S SERVICES MANAGEMENT GROUP (CSMG) AND LOCAL AREA COORDINATORS
 
About Children's Services Management Groups
 
There are 6 CSMGs in the city. CSMGs meet a minimum of four times a year and are remitted to work collaboratively to improve the outcomes for children, young people and their families through effective local coordination and management of children's services and resources.  CSMG are charged with delivering the Children's Partnership seven priorities which are set out below.
 
Membership of CSMG includes representation from Public Health, Services for Communities, Police, Social Work, Educational Psychology, Early Years, Voluntary Sector, Schools and CLD.
 
Each CSMG reports to Edinburgh's Children's Partnership.
 
About the Local Area Coordinator
 
From January 2013, the work of each CSMG will be supported by an Area Coordinator for an initial period of18 months. The role of the Area Coordinator is to support and strengthen:
 
·         the mainstreaming of the Getting it right for every child practice
 
·         the Team Around the Cluster within the neighbourhood
 
·         and interagency collaboration
 
We will do this by:
 
·         Supporting the development and implementation of the CSMG action plan
 
·         Working with the CSMG members and Team around the Cluster to identify local needs            against agreed priority areas
 
·         Facilitating locality based training and development opportunities
 
·         Improving systems to enhance the focus of local practice
 
·         Evidencing the impact of multi-agency working on the lives of children and their families
 
Priority Areas
 
The Integrated Children and Young People's Plan has highlighted 7 areas for improvement which would benefit from further multi-agency effort in the city.  These priorities set the agenda for action at a local level which will inform the CSMG action plan:
 
1.          Improve support in early years so that all children reach appropriate developmental and social milestones
 
2.          Improve early support for families so that fewer children need to be looked after, with a particular focus on addressing the impact of parental drug and alcohol misuse
 
3.          Improve the educational attainment of the lowest achieving pupils
 
4.          Improve health outcomes for children, including healthy weight, sexual health, emotional health and wellbeing and drug and alcohol misuse
 
5.          Improve life chances for Looked After Children including increasing the focus on
                         Corporate Parenting
 
6.          Increase the number of young people who enter and sustain positive destinations
 
7.            Improve early support for children with Additional Support Needs (ASN)
 
East
 
Chair:
 
Jim Hunter
 
jim.hunter@edinburgh.gov.uk
 
0131 469 5342
 
 
Coordinator
 
Nancy Henderson
 
nancy.henderson@edinburgh.gov.uk
 
0131 529 2135
West
 
Chair:
 
Maria Gray
 
maria.gray@edinburgh.gov.uk
 
0131 529 2136
 
 
Coordinator
 
Colin Johnston
 
colin.johnston@ea.edin.sch.uk
 
0131 334 9273
South West
 
Chair:
 
Sean Bell
 
sean.bell@edinburgh.gov.uk
 
0131 453 9124
 
 
Coordinator
 
Gordon McLean
 
gordon.mclean@edinburgh.gov.uk
 
0131 453 9167
North East
 
Chair:
 
Rab Byfield
 
rab.byfield@edinburgh.gov.uk
 
0131 469 6118
Coordinator
 
Awaiting Appointment
North West
 
Chair:
 
Heather Gorton
 
heather.gorton@ea.edin.sch.uk
 
0131 469 2800
Coordinator
 
Awaiting Appointment
South
 
Chair:
 
Jane Ramage
 
jane.ramage@edinburgh.gov.uk
 
0131 469 3661
 
 
Coordinator
 
Brian Jennings
 
brian.jennings@ea.edin.sch.uk
 
0131 664 3793
CONTACT DETAILS FOR CSMGs
      LEAFLETS FOR PARENTS, CARERS, CHILDREN AND YOUNG PEOPLE 
These leaflets can be shared with parents, carers, children and young people to help raise awareness of the approach. 
NB Schools should complete the Named Person 
section with the Head Teacher's name before 
distributing. 
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Introduction to “Getting it right for every child” 
Taking care of children's wellbeing and making sure they are alright  - even before they are born  - helps ensure the most positive outcomes later in life. It gives them the potential to grow up ready to succeed and play their part in society.
What does this mean in Edinburgh? 
Every child and young person now has a Named Person. This person is the main point of contact and support for your child and your family and change as your child gets older. 
If you or your child needs any extra support in any of the wellbeing areas, your Named Person will work with you to plan that and, if it is helpful, might bring a group together to do this. This “team” could be made up of family members and friends as well as workers who can offer support. The aim will be to sort out any problems or concerns before they get any bigger. 
People working with your child will sometimes need to pass on information to other professional staff that might be involved in offering services or advice to plan the best possible support. Someone should check with you and ask for your agreement. 
If you have any questions about this information or if you think your child needs help to sort out any difficulties, please contact your Named Person, so together you can take early action to get the right support.
Your child's named person is :
 
 
Their contact details are :
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Getting it right for every child is a national approach, focusing on parents and carers working together with agencies to take early action to support children and young people when any difficulties arise. 
Eight areas of wellbeing have been identified as areas in which children need to progress in order to do well now and in the future. These are illustrated in the diagram to the right. 
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Information for Children and Young People 
In Edinburgh, as part of our aims for Getting it right for every child, we want to make sure that your rights are well known and well  respected.
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http://www.sccyp.org.uk/rights/picture
 
Since 1989 the United Nations Convension on
the Rights of the Child has  'grown up' into and
across the nations of Europe. We are making it 
part of our values here in Scotland - and here in
 our community in Edinbrgh.
You can get full information by looking on line at
www.scotland.gov.uk/Resource/Doc/217822/0058
326.pdf
 
An important part of that is making sure that you
have all the information you need about these
rights - to help you to make good choices - and
also to make sure you can get the right support
when you need it.
That means supporting you in all aspects of your Wellbeing, to be all of the things below :
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Considering what you think and what your family thinks is really key to getting the right support when you need it. 
 
It would be great if only everything in life went smoothly and worked out 
perfectly. But of course things don't 
always happen like that and sometimes you might need help. If you need support about a concern you have, you can ask the worker you get on best with (teacher, youth worker or someone else) to assist you in getting that support. 
 
 Every child and young person has a `Named Person' that they can go to. That person can assist you and can also co-ordinate things with other organisations if extra help is needed.
 
It's important that you know that all those who work with children, young people and their families in Edinburgh want to work more closely together to make sure that you get the right help, at the right time, for as long as you need it. 
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WELLBEING CONCERN FORM
The “Wellbeing Concern Form” can be completed by anyone who has identified a concern about a child / young person. This could be a specific concern, an event or series of events, or attributes, which affectthe wellbeing or potential wellbeing of a child or young person. 
The child/young person's and parent/carer's views are very important 
when completing this form and must always be sought. If the writer suspects or is worried that the child/young person may be or has been harmed by the parent or carer, then the views of that individual are not required and child protection procedures* should be initiated. 
This form should always be passed to the Named Person (or whoever is acting on their behalf) who: 
·    Provides a consistent and recognisable point of contact in     universal services for families and professionals 
·    Coordinates assessment and support within their own agency and service for child planning 
·    Promotes and facilitates the participation and inclusion of children and young people, parents and carers in the planning process 
The Named Person should then make the following decisions regarding the information received from the “Wellbeing Concern” Form. 
Feedback should always be given to the referrer. 
      ·               Continue to monitor the situation 
·         Carry out an Assessment of Need
·         Discuss with Lead Professional (if allocated) 
·         Initiate Child Protection Procedures 
 
Examples of completed Wellbeing Concern forms for primary and secondary schools can be found in Section 12
*Social Care Direct                             By email:
                                                            socialcaredirect@edinburgh.gov.uk 
 
On the phone:                                    Opening hours: 
For children -0131 200 2327               Monday to Thursday 8.30am -
For adults -0131 200 2324                  5.00pm 
                                                     Friday 8.30am -3.55pm 
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Wellbeing Concern Form
 BABY'S/CHILD'S/YOUNG PERSON'S DETAILS
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 PERSON RECORDING DETAILS
 
 Please tick relevant box(es) on 'Wellbeing Wheel' and use these headings to record the details below.
 AREA OF CONCERN
 DESCRIPTION OF CONCERN(S)
v 1.4  March 2013
 It does not have to be the recorder that discusses the concern with the parent or carer, but agreement should be reached about who is the most appropriate person within the agency to do this and the parent or carer's views recorded here.
 
 
 Has the concern been shared with the parent/carer?
 Has the concern been shared with the child/young person?
 ONLY COMPLETE THIS SECTION IF RELEVANT TO AGENCY STRUCTURE
 Has the concern been shared with anyone else?
THIS MUST ALWAYS BE COMPLETED BY NAMED PERSON (or person acting on their behalf)
Action being taken in relation to this Wellbeing Concern?
Feedback given to the referrer
v 1.4  March 2013
Wellbeing Concern Form
 BABY'S/CHILD'S/YOUNG PERSON'S DETAILS
..\..\2012 WORKING DOCUMENTS\2012 Mar My Views - NEW\girfec_logo_normal2.bmp
 PERSON RECORDING DETAILS
 
 Please tick relevant box(es) on 'Wellbeing Wheel' and use these headings to record the details below.
 AREA OF CONCERN
 DESCRIPTION OF CONCERN(S)
v 1.4  March 2013
 It does not have to be the recorder that discusses the concern with the parent or carer, but agreement should be reached about who is the most appropriate person within the agency to do this and the parent or carer's views recorded here.
 
 
 Has the concern been shared with the parent/carer?
 Has the concern been shared with the child/young person?
 ONLY COMPLETE THIS SECTION IF RELEVANT TO AGENCY STRUCTURE
 Has the concern been shared with anyone else?
THIS MUST ALWAYS BE COMPLETED BY NAMED PERSON (or person acting on their behalf)
Action being taken in relation to this Wellbeing Concern?
Feedback given to the referrer
v 1.4  March 2013
An Assessment of Need should be completed when there are increased concerns about the child, young person. It acts as a “thinking tool” which gathers all the information about the child/young person in the one place. You may also use this form when asked to contribute to a Looked After review or case conference. 
It should be completed by the Named Person or whoever is acting on their behalf. The information gathered in the Assessment of Need is informed by the “Wellbeing Indicators”, “My World Triangle” and “Resilience Matrix”. 
The child, young person's, parents', carers' views are very important when making this assessment and must always be sought. 
On completion of the “Assessment of Need” the Named Person (or person delegated to complete the form) makes the decision to: 
   •           Continue to monitor current support 
   •           Implement further actions 
   •           Initiate a child or young person's planning meeting 
   •           Other (e.g. forward to ASAP for consideration of addition
                 support resources) 
 
The Named Person ensures that the Assessment of Need is completed prior to a child or young person's planning meeting and shares the contents of the form with the parent, carer, child or young person. 
NB For the purposes of a Looked After Review or Case Conference you must complete the box asking for progress on education outcomes in the Childs Plan. It may be that you complete a new assessment to provide up to date information for these purposes. Attendance print and monitoring and tracking reports can be attached as evidence of current progress. 
To assist with information gathering a Report for the Assessment of Need can be requested from any practitioner working with the child or young person. 
Any Assessment of Need must be refreshed for requests for service to the ASAP and Case Management Review Group. 
Examples of completed Assessment of Need forms for primary and secondary schools can be found in section 12 
ASSESSMENT OF NEED
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Assessment of Need
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1.  Child's/Young Person's Details
Name
Known as
Date of Birth
2.  Reason for Assessment
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Please refer to the Well-Being Indicators and tick any relevant boxes related to Child's/Young Person's well-being.
Agencies already known to be involved (please specify in each case): 
DEVELOPMENT AND WELL-BEING
Complete by referring to the My World Triangle, noting:
·         Areas going well                   ·         Concerns
RISK AND PROTECTIVE FACTORS
Refer to the Resilience Matrix if helpful
VIEWS - It is important to gather views of the child/ young person and their parent or carer. When gathering views please remember to ask for consent to share information.
8a.  Has consent been given to share information?
9a.  Has consent been given to share information?
11.  What happens next?
Actions                                   
Click
No
Desired outcomes
Agreed action
By whom? 
By when?
Click
Contributors to the Assessment                                             
Click
Job Title
Name
E-Mail Address
Telephone Number
Click
Assessment of Need
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1.  Child's/Young Person's Details
Name
Known as
Date of Birth
2.  Reason for Assessment
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Please refer to the Well-Being Indicators and tick any relevant boxes related to Child's/Young Person's well-being.
Agencies already known to be involved (please specify in each case): 
DEVELOPMENT AND WELL-BEING
Complete by referring to the My World Triangle, noting:
·         Areas going well                   ·         Concerns
RISK AND PROTECTIVE FACTORS
Refer to the Resilience Matrix if helpful
VIEWS - It is important to gather views of the child/ young person and their parent or carer. When gathering views please remember to ask for consent to share information.
8a.  Has consent been given to share information?
9a.  Has consent been given to share information?
11.  What happens next?
Actions                                   
Click
No
Desired outcomes
Agreed action
By whom? 
By when?
Click
Contributors to the Assessment                                             
Click
Job Title
Name
E-Mail Address
Telephone Number
Click
Report for Assessment of Need
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Please complete all sections of this form relevant to your own assessment and return to:
Name
Email
Telephone
1.  Child's/Young Person's Details
Name
Known as
Date of Birth
2.  Reason for Assessment
Please refer to the Well-Being Indicators and tick any relevant boxes related to 
Child's/Young Person's well-being.
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Agencies already known to be involved (please specify in each case): 
DEVELOPMENT AND WELL-BEING
Complete by referring to the My World Triangle, noting:
·         Areas going well
·         Concerns
RISK AND PROTECTIVE FACTORS
Refer to the Resilience Matrix if helpful
VIEWS - It is important to gather views of the child/ young person and their parent or carer.
When gathering views please remember to ask for consent to share information.
8a.  Has consent been given to share information?
9a.  Has consent been given to share information?
Contributors to the Assessment                                             
Job Title
Name
E-Mail Address
Telephone Number
Assessment shared with Parent/Carer	
Signature
Date
Completed by
Job Title
Date
INVOLVING A CHILD OR YOUNG PERSON IN THEIR PLANNING MEETING 
 
This is an information sheet to help practitioners ensure that a child or young person is able to participate in their own planning meetings in an effective and purposeful way. 
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INVOLVING CHILDREN IN THEIR PLANNING MEETINGS SUGGESTIONS FOR GOOD PRACTICE 
Wherever possible children should participate in their own planning meetings. The following guidance 
will help you support them to do this in an effective and purposeful way.  
Before the meeting 
The Named Person has responsibility for ensuring the child is fully informed and prepared for their meeting. 
·         It is important to discuss with the child/young person who should be invited and who they would 
             like to attend their meeting. You may want to involve them in sending out invitations. 
·         Give consideration to the venue, time and length of the meeting    
·         The child needs to be given a choice about whether or not they want to attend their 
·         planning meeting. It is important to support the child/ young person to make an informed choice.
             The  child may choose to only attend for part of their meeting. 
·         The child needs to have information about what will happen at the meeting and who else will be
             attending. They need to know what support is available to enable them to attend their meeting. 
·         Adults must acknowledge that the meeting is the child's meeting. The expectation is wherever 
                   possible the child should attend. 
·            Adults should be informed in advance of the planned agenda and made aware if the child will be 
             attending. 
 
Expressing Views 
A key adult needs to meet with the child to discuss how they want to express their views prior to and 
during the meeting. Methods of participation need to be flexible and take account of the child's age, 
abilities, and preferred style of communication. 
The form “My Views for My Team” should where suitable be completed with the child in preparation for 
their meeting. Alternatively it can be used as a guide to help focus discussions with the child to enable an adult to gather their views. It is important that the purpose of this form is discussed with the child and they are given a choice about whether or not they wish to complete it.
         This form can be adapted to the needs/ abilities of the child, for example: 
·         An adult may need to scribe for the child 
·         It can be helpful to complete the form on the computer 
·         A child may prefer to draw their responses to the questions 
·         For a child with significant learning/ communication needs, it may be helpful to use 
                     photographs or visual symbols. 
 
Ask the child for their permission to share the completed form. Where appropriate they should sign the 
form. 
At the meeting 
Participation at meetings should be in a way that is meaningful and appropriate to the child's needs and 
wishes. 
·         Everyone should be welcomed and introduced.  
·         The meeting agenda should be explained and outlined to everyone present at the start of the 
                      meeting. 
·         Language needs to be clear and simple and jargon avoided.  
·         The child/ young person should bring and/or present their prepared information. They may 
                      have identified a key adult to support them with this before the meeting.  
·         Give time for checking back with the child that they understand what is being talked about and for  
              answering any questions they have. 
·         The child should be consulted about and actively involved in developing their plan any   
              decisions that are made during the meeting
After the meeting 
·         The child should be given a copy of their plan 
·         A key adult needs to take time to discuss this with the child and check  
               that they are in agreement.  
·         An evaluation form has been developed to get feedback from the child  
              about their experience of their planning meeting. 
 
Checklist for Involving Child in Meetings and Reviews: 
To be completed by Named Person
Action
Who
When
Completed
Before the Meeting
Key person has met with child/ young person to fully inform and prepare them for their meeting. Agenda/format has been discussed with the child. 
Child has been given choice about attending their meeting 
Child is involved in discussing who should be invited to their meeting 
A key adult has met with the child to discuss how they want to express their views during their meeting. My Views about My Team form has been discussed with the child
The child has been supported to complete the My Views about My Team form and they have been asked if they are in agreement with it being shared at their meeting. 
At the meeting 
Venue is welcoming 
Everyone is introduced and welcomed 
The agenda/ plan for the meeting is shared with everyone 
Adults at the meeting should be encouraged to use appropriate language and avoid jargon. Adults should feedback to the child to show that they are listening to what is being said by the child. 
Child is consulted about and actively involved in any decisions that are made during the meeting 
After the meeting       
Child has received feedback about what was agreed at the meeting. 
A key adult has met with the child to discuss the feedback. 
Child views about their participation in the meeting have been gathered. 
It is really important that, wherever possible, children and young people are engaged and contribute to planning for change and improvement in their lives. 
 
This form gathers children and young people's views about different aspects of their current situation andwhat paths they wish their lives to take in the future. 
 
There are many more resources and ways to gather the views of the child or young person. Some examples can be found at: 
 
          www.edinburgh.gov.uk 
·         Type “Getting it right” in the search field 
·         Click on the link to the Getting it right pages 
·         Go to page 5 in the top right hand corner 
 
MY VIEWS FOR MY TEAM
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CHILD OR YOUNG PERSON'S 
INVITATION 
 
This can be used to invite a child or young person to their planning meeting. 
 
There is space for them to add the relevant people they feel should be part of their meeting. 
 
It allows practitioners to sit down with the child or young person and go over the format of the meeting. 
 
This invite can be found at: 
 
         ·           www.edinburgh.gov.uk 
·         Type “Getting it right” in the search field
·         Click on the link to the Getting it right pages 
·         Go to page 5 in the top right corner 
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INVOLVING PARENTS AND CARERS 
IN PLANNING MEETINGS
 
This information sheet gives advice on how to involve 
parents and carers in discussions and planning for 
their children. 
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Partnership with parents and carers is central to ensuring that children and young people benefit fully from their school experiences and every opportunity should be taken to encourage and support full effective parental involvement in any planning processes at every stage. 
Professionals must take responsibility for encouraging good relationships with families based on trust, openness and effective communication so that when a meeting is organised the rationale for doing so is understood by everyone involved. 
The Named Person is responsible for enabling the parent or carer is fully informed and prepared for any meetings which are called for a child or young person. 
In cases involving young people aged 16 or over the arrangements for communications with parents should be agreed in the first instances with the young person themselves unless there is evidence they lack capacity. 
Before a Child's Planned Meeting :
·          The purpose and the natures of the meeting should be explained in 
      advance 
·         Parents or carers should be consulted about the most suitable time
           and venue for a meeting in order to take account of any access needs or 
           family responsibilities 
·          Parents or carers should be involved in agreeing who will attend
           the meeting and understand their role and the roles of others. 
·         Parents or carers should be made fully aware of the assessment
           and planning processes. This will include involvement in the child's
          `Assessment of Need' 
·         Parents or carers should be familiarised with the `Solution 
           Focused' format of the meeting and invited to add points to the
           agenda 
·         Notes from meetings, and any papers or reports to be considered,
           should be sent out in good time 
·         Parents or carers should be provided with the `Child's Planning
            Meeting' leaflet and `Thoughts and comments from parent carers'
           form  
·         Parents or carers should be offered the opportunity to verbally   
           pass on views to a key person prior to the meeting if they do not
           wish to use the `Thoughts and comments' form 
·         Parents or carers should be advised of their right to have an advocate or  
            supporter accompany them to the meeting
GOOD PRACTICE IN INVOLVING PARENTS AND CARERS IN CHILD'S PLANNING MEETINGS
Consideration should be given to the differing needs that parents or carers may have, such as those arising from a disability, or communication and linguistic barriers to ensure that appropriate support to record and contribute views is provided
..\GIRFEC pics\GIRFEClogo.jpg
At the meeting: 
 
Professionals should keep in mind that meetings can be intimidating; anxiety provoking and stressful for parents and carers and the format of the meeting should take this into account. 
 
     ·         Everyone should be welcomed and introduced  
     ·         The meeting agenda should be explained and outlined to everyone present at the
            start of the meeting 
     ·         Meetings should be run in a `solution focused' format taking into account what is
           going well for the child and family alongside any needs or concerns that have been
           identified
     ·         Language needs to be clear and simple and jargon avoided  
     ·         Parents or carers should be given the opportunity to speak and contribute during the
           meeting and to actively contribute to the planning process  
     ·         Time should be given to allow full discussion of the issues and ensure decisions are
            not rushed  
     ·         Decisions should be taken whilst parents or carers are at the meeting, or agreed with
           them before meeting takes place 
     ·         Arrangements for future communication to support the implementation and monitoring
           of the plan should be agreed 
 
 
 
After the meeting: 
 
     ·         Parents or carers should be given a copy of their Child's Plan within an agreed and
           reasonable time scale 
     ·         The Child's Plan should be clear and understandable and avoid jargon
     ·         Parents or carers should be offered the opportunity to feedback and discuss any area
            of the plan 
     ·         Time should be taken to explore any disagreements and agree a way forward 
     ·         Parents or carers feedback on the meeting process and content should be sought 
 
 
 
Ongoing communication: 
 
The Child's Planning meeting should provide a good opportunity for shared 
dialogue and discussion. It also provides the basis for maintaining clear channels of communication appropriate to meeting the agreed outcomes for the child. A Lead Professional maybe identified and it is their role to maintain communication between all those involved to ensure that the Action Plan created from the meeting is implemented. A review meeting will take place where the plan can be evaluated and new actions created if required
The invitation for parents and carers is a double sided letter with vital information regarding the meeting on the back.
The invite can be found at:
·         www.edinburgh.gov.uk
·         Type “Getting it right” in the search field 
·          Click on the link to the Getting it right pages 
·         Go to page 5 in the top right hand corner 
 
Also included in this folder are blank copies of the invite letter so professionals can print off on headed notepaper and handwrite if preferred. 
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INVITATION TO YOUR CHILD OR YOUNG PERSON'S PLANING MEETING
 
  Address :                           Insert address                           
 
  Date :                           Insert date                                                                 
 
  Time :                           Insert time
Firstname Surname
Address line 1
Address line 2
CITY OR TOWN
Postcode
Date      01 January 2013
Dear Sir/Madam, Or Parent's Name, 
Insert child's name here 
Following on from our recent discussions, I invite you to attend a Child's Planning meeting for Insert Child's Name. 
The meeting will take place at:
Your views and those of your child are very important at this meeting. Together we will spend time looking at what is going well and make sure that any concerns are identified and addressed. It will also give us a chance to review any support strategies already in place, agree any next steps, and put in place a plan to help achieve these.
I attach a leaflet about Child's Planning meetings which I hope you will find helpful. I also include a form which you might find useful for recording your opinions. The form is based on the “My World Triangle” which we also use to gather information, and I am happy to ask someone in the school to talk to you more about this if that would be helpful. 
Please contact me if you have any questions about this letter. 
Yours sincerely 
 
Firstname Surname
Position
Contact Number Or E-Mail Address
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Why has a Planning Meeting been called for my child?
 Most children can need additional help at times. Your child might need extra support: at school or at home, with friends, where they live, their health, how they feel or they might be worried about something else. 
A planning meeting is somewhere that these things can be discussed and hopefully sorted out. 
All children and young people in Edinburgh have a Named Person. This is the Head Teacher of your child's school, although they may ask another adult in the school to help with this role.
Who will be at the Planning Meeting? 
Your child's Named Person will get a group of people together to help. This group could be made up of family members, carers or friends, as well as workers who can support your child. 
The Planning Meeting is a chance for you and your child to: 
•          talk about what is going well in your child's life and what they need help with 
•          meet people who can help 
•          have a say in decisions that will affect them 
Before the meeting 
•         you and your child will be told who will be at the Planning Meeting 
•         your child will be able to choose if they want to go to the meeting and how long they want to stay 
•         information will be collected before the meeting from you, your child and other people involved. This 
           will be put together on a form called an `Assessment of Need'. 
•          there is a `Parent's View' form enclosed for you to complete or a member of school staff will talk to  
           you to get your opinion on things prior to the meeting 
At the meeting 
•          you will be introduced to everyone 
•          you will be able to share your views and ask any questions you may have 
•          if you want you can have someone with you at the meeting 
•          your child's team will work with you and your child, to make a plan to help 
•          if needed someone may be chosen to lead the team and to check the plan is working. This person
             will be called the Lead Professional.
After the meeting 
•          you will get a copy of your Child's Plan and the chance to give feedback 
•          the plan will be looked at again, in a short time, to make sure that it is working 
 
Information Sharing 
The people working with you child may need to pass on some of their information to others who are, or might be involved in working with them. This is to help us plan possible support. 
Your child's information will only be given to another person if they are, or will be involved in helping them. If possible the person working with your child will always talk to you and your child first and ask if it's okay 
How can I find out more? 
If you have any questions about the information in this leaflet, or about the Planning Meeting, you can talk to your Named Person or your Lead Professional. 
 
 
Address :
 
Date :
 
Time :
Date
Dear
Following on from our recent discussions, I invite you to attend a Child's Planning 
meeting for 
 
The meeting will take place at: 
 
Your views and those of your child are very important at this meeting. Together we will spend time looking at what is going well and make sure that any concerns are identified and addressed. It will also give us a chance to review any support strategies already in place, agree any next steps, and put in place a plan to help achieve these.
I attach a leaflet about Child's Planning meetings which I hope you will find helpful. I 
also include a form which you might find useful for recording your opinions. The form is based on the “My World Triangle” which we also use to gather information, and I am happy to ask someone in the school to talk to you more about this if that would be helpful.
Please contact me if you have any questions about this letter.
 
Yours sincerely
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Why has a Planning Meeting been called for my child?
 Most children can need additional help at times. Your child might need extra support: at school or at home, with friends, where they live, their health, how they feel or they might be worried about something else. 
A planning meeting is somewhere that these things can be discussed and hopefully sorted out. 
All children and young people in Edinburgh have a Named Person. This is the Head Teacher of your child's school, although they may ask another adult in the school to help with this role.
Who will be at the Planning Meeting? 
Your child's Named Person will get a group of people together to help. This group could be made up of family members, carers or friends, as well as workers who can support your child. 
The Planning Meeting is a chance for you and your child to: 
•          talk about what is going well in your child's life and what they need help with 
•          meet people who can help 
•          have a say in decisions that will affect them 
Before the meeting 
•         you and your child will be told who will be at the Planning Meeting 
•         your child will be able to choose if they want to go to the meeting and how long they want to stay 
•         information will be collected before the meeting from you, your child and other people involved. This 
           will be put together on a form called an `Assessment of Need'. 
•          there is a `Parent's View' form enclosed for you to complete or a member of school staff will talk to  
           you to get your opinion on things prior to the meeting 
At the meeting 
•          you will be introduced to everyone 
•          you will be able to share your views and ask any questions you may have 
•          if you want you can have someone with you at the meeting 
•          your child's team will work with you and your child, to make a plan to help 
•          if needed someone may be chosen to lead the team and to check the plan is working. This person
             will be called the Lead Professional.
After the meeting 
•          you will get a copy of your Child's Plan and the chance to give feedback 
•          the plan will be looked at again, in a short time, to make sure that it is working 
 
Information Sharing 
The people working with you child may need to pass on some of their information to others who are, or might be involved in working with them. This is to help us plan possible support. 
Your child's information will only be given to another person if they are, or will be involved in helping them. If possible the person working with your child will always talk to you and your child first and ask if it's okay 
How can I find out more? 
If you have any questions about the information in this leaflet, or about the Planning Meeting, you can talk to your Named Person or your Lead Professional. 
 
 
THOUGHTS AND COMMENTS FROM
PARENTS AND CARERS
This form can be sent out along with the invite to themeeting to encourage parents and carers to take a proactive part in the meeting and make a vital contribution to the planning process for their child or young person.
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Thoughts and comments from parents and carers
Your name ________________________ Your child's name ___________________________ 
 
Date ________________ 
 
Your child's well-being is important to all of us. Everyone working together will give your child the best possible support and help. Parents and carers have a unique contribution and experience to offer and are vital partners in planning your child's learning and development. The main areas which may be affecting your child's well-being are shown below. 
 
You may want to write down some thoughts or comments about your child. 
 
This document can also be completed electronically and emailed to your child's 
Named Person or printed off and brought to the meeting. 
 
(This document can be found in the City Of Edinburgh Council Website by searching for “Getting It Right”, clicking on the link and going to page 5 in top right hand corner) 
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    You will see that we have used the three main headings from the My World 
    Triangle.
 
     The 'bubble statements' may help you to think about what you want to say.
 
     How do I grow and develop - How do you think your child is growing and
     developing? e.g.what helps your child - what hinders them?
My wider world - How do you feel your child is getting on at home, at school, in the
community? e.g. what's good in their world - what is not so good?
What I need from the people who look after me - What do you think your child needs 
from the adults in his/her life?
PROFESSIONALS' INVITATION TO A CHILD OR
YOUNG PERSON'S PLANNING MEETING
 
The invitation can be found at: 
·          www.edinburgh.gov.uk 
·         Type “Getting it right” in the search field 
·         Click on the link to the Getting it right pages  
·         Go to page 5 in the top right hand corner 
Also included in this folder are blank copies of the invitation letter so professionals can print off on headed notepaper and hand write if  preferred. 
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Firstname Surname 
Address line 1
Address line 2
CITY OR TOWN
Postcode
Date   01 January 2013
Dear Sir/Madam, 
Insert child's name here 
Following on from our recent discussions, I invite you to attend a Child's Planning meeting for Insert Child's Name. 
The meeting will take place at:
I would appreciate if you sent your completed "My views for the child/young person's planning meeting" to Insert Name by Insert date. The form can be found on the City of Edinburgh council website, in the Getting it right for every chil section under downloads
 
Yours sincerely
Your views are very important. Together we will spend time looking at what is going well and make sure that any concerns are identified and addressed. It will also give us a chance to review any support strategies already in place, agree any next steps, and put in place a plan to help achieve these. 
 
If you are unable to attend this meeting, please contact Insert Name Insert Contact Number Or E-Mail. 
Firstname Surname
Position
Contact Number Or E-Mail Address
Address :          Insert address
 
 
Date :                Insert date
 
 
Time :                Insert time
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Date
Dear
Following on from our recent discussions, I invite you to attend a Child's Planning 
meeting for
 
The meeting will take place at:
 
Your views are very important. Together we will spend time looking at what is going well and make sure that any concerns are identified and addressed. It will also give us a chance to review any support strategies already in place, agree any next steps, and put in place a plan to help achieve these. 
If you are unable to attend this meeting, please contact
Address :
 
 
Date :
 
 
Time :
I would appreciate if you sent your completed “My views for the child/young person's planning meeting” to                                                      by                                                                                    The form can be found on the City of Edinburgh council website, in the Getting it right for every child section under downloads.
Yours sincerely
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MY VIEWS FOR THE CHILD OR YOUNG PERSON'S 
PLANNING MEETING
This can be sent to any professional who is unable to 
attend a child or young person's planning meeting to 
enable them to actively contribute to the process. 
·         www.edinburgh.gov.uk
·         Type “Getting it right” in the search field  
·         Click on the link to the Getting it right pages  
·         Go to page 5 in the top left corner 
 
It should be referred to at the meeting to help improve planning and outcomes for the child or young person. 
This form can be found at: 
.\GIRFEC pics\GIRFEClogo.jpg
My Views for the Child or Young Person's Planning Meeting
Name
Job Title
Date
Date and time of Child or Young Person Planning Meeting
I am unable to attend because
Name of Child or Young Person
Strengths
Concerns
Current Strategies
Desired Outcomes (from my professional opinion)
Action(s) I am able to offer 
COMPLETING A CHILD OR 
YOUNG PERSON'S PLAN
 
 
The plan provides the basis for a solution focused meeting and the headings should be discussed in the order they appear.
 
 
Ideally, it should be completed during the meeting (or as soon as possible thereafter) and used to record agreed actions and support strategies.
 
 
If very detailed actions or complex strategies are required to meet specific health or education needs it might be helpful to append a separate sheet to the Child's Plan (e.g. as an Individualised Education Programme, a copy of which can be found in Section
12).
 
 
This approach could also be used to share strategies with other professionals if, for some reason, it is not felt  appropriate to share the whole plan
 
 
Work is underway to create and store the Child's Plan on SEEMIS and when this is complete it will become easier to extract specific actions
 
 
The plan should be sent to everyone who was invited to the meeting including the child or young person and their parent(s) or carer(s). An identified person should take time to go over the plan with the child or young person and their family to make sure they are happy with  - and understand  - the content.
 
 
Examples of completed Childs' plans for primary and secondary schools can be found in section 12
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Child's/Young Person's Plan and Minute of Meeting
Who was at the meeting?
Details of Child's/ Young Person's Planning Meeting
Date of Meeting:
Click
Name
E-Mail Address
Telephone Number
Job Title/Relationship to Child/Young Person
Click
Everyone's Views
Action Plan                                                                
Click
No
Date
Desired Outcomes/ Goals
Possible Solutions/ Actions
Who? 
By when?
Evaluation/Comment
Click
Review Meeting Details
Contacts
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THE REVIEW MEETING
 
 
The Lead Professional (if one has been identified) can prepare the evaluation section of the plan prior to the meeting but
what is recorded should be as the result of discussion at the meeting and the opportunity for everyone to contribute.
 
 
The previous action plan including the evaluation can be distributed at the beginning of the meeting before moving on to the creation of a new plan.
 
 
If the evaluation section has not been completed prior to the meeting, it can be discussed at the start and the updated action plan distributed with the next minute.
 
 
Begin the meeting by briefly discussing the actions which have had a positive impact on improving desired outcomes and goals for the child or young person.
 
 
Any actions not completed, desired outcomes not met or any negative impact which has been evidenced should be discussed within the concerns section of the new plan.
 
 
NEW PLAN
 
 
A new child or young person's plan should be created at each meeting in recognition that there are likely to be some changes in most areas.
 
 
STRENGTHS
 
 
These should be covered again and should include NEW
strengths which have come about from the previous actions.
 
 
CONCERNS
 
 
Discussion should be around any concerns which still remain or have not changed following the implementation of the previous agreed actions.
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CURRENT STRATEGIES
 
 
Discussion should take place around what strategies are working well and those which do not seem to be having any impact  -remember scaling can be used in this section to determine how effective everyone is finding the current strategies. Also remember sometimes what we think will be a “quick fix” may need time to make a difference do not be too hasty in changing strategies but do not waste time with those that have been identified as having little or no impact. It is crucial for the child or young person to have their views heard and recorded.
 
 
DESIRED OUTCOMES
 
 
Remember, ideally limit these to 3/4 to make them achievable. ACTIONS
New actions may need to be implemented or previous actions may need to be continued and the timescales for evaluation
or completion clearly identified.
 
 
REVIEW DATE
 
 
Always set a review date in the best interests of the child or young person and asks the parents or carers what date and time would suit them.
 
 
MY VIEWS FOR CHILD OR YOUNG PERSON'S PLANNING
MEETING
 
 
If someone is unable to attend the next meeting ask them to complete this form and email/send it to the Named Person or Lead professional at least 3 days prior to the next meeting.
 
 
 
Examples of completed Evaluations for primary and secondary schools can be found in section 12
 
 EVALUATION OF CHILD OR YOUNG PERSON'S 
PLANNING MEEETING 
The `What do you think?' form can be used to gather feedback from the child or young person following the planning meeting. 
The evaluation form for parents and carers is one of the ways in which their views can be gathered following the planning meeting.
Questions 1 and 2 may not apply if the family have been involved in the child's planning process for a while.
Both forms can be found at: 
The evaluations do not have to be completed after every meeting, but should be carried out twice a year to help plan for improvements.
         ·         www.edinburgh.gov.uk
         ·         Type “Getting it right” in the search field
         ·         Click on the link to the Getting it right pages 
         ·         Go to page 5 in the top right hand corner
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 Please tick relevant box(es) on '
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Wellbeing Concern Form
 BABY'S/CHILD'S/YOUNG PERSON'S DETAILS
Name
THOMAS KEEN      PRIMARY 5
Date of birth
22/9/2003
Agency /
Establishment
EAST MARKET PRIMARY SCHOOL
 PERSON RECORDING DETAILS
Name
LIZ WALKER 
Wellbeing Wheel '
and use these 
headings to record the details below.
 AREA OF CONCERN
 DESCRIPTION OF CONCERN(S)
If appropriate include strategies to address the issue and/or any actions taken. Please also summarise any previous concerns. 
Tom's attendance has started to decrease. Last week he only attended school on Wednesday and Thursday. 
I spoke to his mum at parent's evening last night and she explained that she is finding it difficult to get Tom out of his bed in the 
morning especially on the days he has homework due in. I reassured her that if this was the issue we could offer Tom the 
opportunity to complete his homework in school at one of the clubs we have running. 
She also explained that she takes medication for depression which makes her very drowsy and she feels this is having an impact 
on her organisational skills. She said she was happy for me to pass on this information. 
In class recently we were doing a project on "Hobbies" and Tom expressed that he would like to join a rugby club as he had 
watched it on the television a couple of times with his grandad and thought it looked fun. He is not sure what is available in his 
area and told me that he didn't want to ask his Mum to help him as he felt this would stress her out. 
I explained to him that the class would be looking into what activities were available to children and young people in the area and 
that perhaps would help him find more information about his rugby interest.
Signature
Liz Walker
Date
22/1/12
Page 2 of 2
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 It does not have to be the recorder that discusses the concern with the parent or carer, but agreement should be 
reached about who is the most appropriate person within the agency to do this and the parent or carer's views recorded 
here. 
Yes
No
 Has the concern been shared with the parent/carer?
What is the parent/carer saying about the concern? 
I spoke to Tom's mum at parent's evening and she said that Tom enjoys school. She is finding it very difficult to get him out of 
bed in the morning and is aware that this is affecting his attendance. She also expressed that she finds it difficult to help Tom 
with his homework when he asks her for help as she is always tired. 
She is keen to receive any support with the concerns identified.
 Has the concern been shared with the child/young person?
No
Yes
What is the child/young person saying about the concern? 
Tom said he loves school and his new classmates. He worries about his mum's health. He also worries about not being able to 
complete his homework. He told me that at his last school he was always getting break time detentions for not completing 
homework and he does not want that to happen here as he is really enjoying the break time experience playing with his new 
friends.
 ONLY COMPLETE THIS SECTION IF RELEVANT TO AGENCY STRUCTURE
 Has the concern been shared with anyone else?
Please specify
Yes
No
Comments/Action:
THIS MUST ALWAYS BE COMPLETED BY NAMED PERSON (or person acting on their behalf)
Action being taken in relation to this Wellbeing Concern?
Initiate Child Protection Procedures
Continue to monitor
Discuss with Lead Professional (if allocated)
Carry out Assessment of Need
Comments: 
I received a telephone call from Bruce Brown (Family Support Worker) who highlighted that things were difficult for Tom's mum 
at the moment as she is finding her depression difficult to manage due to the stress of moving into a new house and new area 
She is also finding it difficult to get Tom into a morning and bedtime routine. 
I think I will complete an Assessment of Need to get a more comprehensive picture of what is going well for Tom and where the 
concerns lie.
Feedback given to the referrer
Name
Christine Gordon
Job title
Headteacher
Date
24/01/13
Yes
Date
24/01/13
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Date:
Completed by:
THOMAS KEEN
Child's/Young Person's Name:
Assessment of Need
1.  Child's/Young Person's Details
Name
Known as
Date of Birth
THOMAS KEEN
TOM
SWIFT Number
CHI Number
SEEMIS Number 67892413
Scottish Candidate No.
Child and Family Centre/ Nursery/ School currently attending (if appropriate)
EAST MARKET PRIMARY
2.  Reason for Assessment
Increased 
Concerns
✔
Looked After 
Review
Case 
Conference
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Please refer to the Well-Being Indicators and tick any relevant boxes related to Child's/Young Person's well-being.
Safe 
Healthy
Achieving 
✔
Nurtured 
✔
Active 
Respected 
Responsible 
Included 
✔
Comments
A
chieving - Tom's attendance at school has deteriorated and he had gaps in his learning from from 
attending 4 different schools in the past. 
Included -  He has made friends at this school, but he would like to be part of some sports clubs out of 
school to get to know his community better. 
Nurtured - Tom's mum suffers from depression and she finds it difficult to mana
g
e dail
y
 routines with Tom.
For a Looked After Review or Case Conference ONLY, provide information here about how the 
education outcomes in the plan are progressing.   
Agencies already known to be involved (please specify in each case): 
Education
✔
Health
Social Work
Housing  
Police  
Voluntary Sector
✔
Other
Please Specify
DEVELOPMENT AND WELL-BEING
Complete by referring to the My World Triangle, noting: 
• 
Areas going well  
• 
Concerns
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Date:
Completed by:
THOMAS KEEN
Child's/Young Person's Name:
3.  Growth and development
Tom is a happy and healthy boy who has reached all his developmental milestones. 
He is keen on sports, but does not attend any clubs as his mum finds it difficult to access information about 
them. Tom often complains about having a sore stomach when he is at home. 
There are gaps in his learning due to his non-attendance, but he has the potential to catch up on the work. 
His homework is sometimes not returned and his mum struggles to put in place a routine for completing it. 
Tom en
j
o
y
s school and his friends and he is a ver
y
 confident character when he attends.
4.  Getting the care and support needed
Tom lives with his mum who he has a very close and positive relationship with. Tom's mum suffers from 
depression and finds it difficult to get Tom up on the morning due to her medication making her very tired. 
She works closely with her support worker who has introduced a bedtime routine for Tom and his mum to 
follow. Tom is able to go out and play with his friends, which he enjoys. Pamela (EWO) has met Tom and 
his mum at home and has suggested the use of an alarm clock to help wake Tom in the morning. 
Pamela has also offered to go to the house on a Monday morning to collect Tom and take him to school, 
as Tom's mum had explained when they first met that following the weekend, they both find it difficult to 
get up on time. This support is having positive effects as Tom looks forward to telling Pamela all his news 
from the weekend.  Pamela cannot commit to offerin
g
 this ever
y
da
y
 of the week.
5.  The wider environment
RISK AND PROTECTIVE FACTORS
Refer to the Resilience Matrix if helpful
6.  What are the risks to the child/young person?
Mum's health is very unpredictable and Tom often has to get himself out of bed in the morning and put 
himself to bed at night. School is seen as a protective factor for Tom, but when he is not attending, he 
often stays in with Mum who has all the curtains closed and watches adult television all day. Tom's 
monitoring and tracking report highlighted his lack of attendance is having an effect on his learning and his 
pro
g
ress.
7.  What protective factors and strengths, if any, support the child's/ young person's resilience?
Tom's grandparents look after him some weekends and he enjoys the time he spends with them. Tom's 
relationship with Bruce and his love of school are protective factors. He is aware of Mum's depression and 
is able to understand how mum can find it difficult to motivate herself in the mornin
g
s.
VIEWS -
It is important to gather views of the child/ young person and their parent or carer. 
When gathering views please remember to ask for consent to share information.
8.  What are the views of the child/young person ?
Tom loves school and wants to be there, but he worries when he has not completed his homework. He 
wants Bruce to continue working with his mum and him. He doesn't want to move house again as he has 
made 
g
ood friends in this school. He wants mum to 
g
et better.
8a.  Has consent been given to share information?
Yes
✔
No
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Date:
Completed by:
THOMAS KEEN
Child's/Young Person's Name:
9.  What are the views of the parent/carer?
Mum appreciates the support she receives from the school and Bruce and would like this to continue. She 
is continuing to find mornings very difficult and as Tom is getting older, he is getting more cheeky with her 
in the mornings and lists excuses why he doesn't want to go to school. She would like some support to 
overcome this. She would also like support with her confidence to help her 
g
et a 
j
ob.
9a.  Has consent been given to share information?
Yes
✔
No
10.  Summary of child's/young person's needs based on information gathered
Tom's attendance needs to increase so he can continue to reduce the gaps in his learning. 
Tom and his mum need to be provided with information on sports clubs in the area 
Tom's mum needs strategies to get him out of his bed in the morning.
11.  What happens next?
Continue to monitor 
current support 
Implement further 
actions (see below)
Initiate Child's/Young 
Person's Planning Meeting 
✔
Other (please 
specify) 
Comments/Recommendations
Actions 
Click
No
Desired outcomes
Agreed action
By whom? 
By when?
Click
Add row 
above
Remove 
Row
Add row
Contributors to the Assessment 
Click
Job Title
Name
E-Mail Address
Telephone Number
Click
Add row 
above
Remove 
Row
Add row
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  TOM KEEN
Child/ young person name:
Completed by:
  Mandy Smith
Job title:
  Admin Support
  10/1/13
Date:
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Child's/Young Person's Plan and Minute of Meeting
D.O.B
22/9/03
C&F Centre/ Nursery/School currently attending (if appropriate)
EAST MARKET PRIMARY
Child's/ Young Person's Name
TOM KEEN
Year Group
P5
Who was at the meeting?
Details of Child's/ Young Person's Planning Meeting
1 Jan 2013
Date of Meeting:
Click
Name
E-Mail Address
Telephone Number
Job Title/Relationship to Child/Young Person
Click
Add row 
above
Tom Keen
07898654321
Young Person
Remove 
Row
Add row 
above
Pat Armes
07898654321
Mum
Remove 
Row
Add row 
above
Christine Gordon
469-3375
Headteacher
Remove 
Row
Add row 
above
Bruce Brown
Brown@familysupport.co.uk
317-9844
Family Support Worker
Remove 
Row
Add row 
above
Pamela Hogg
Pamela.Hogg@edinburgh.
gov.uk
312-8803
Education Welfare Officer
Remove 
Row
Add row 
above
Liz Walker
469-3375
Class Teacher
Remove 
Row
Add row
Everyone's Views
Strengths
Tom's attendance and punctuality have been much better recently and he seems more confident in school as a result. He appears more 
settled and focused in class. 
Tom has lots of potential and he can pick things up quickly when his attendance is regular. 
Tom likes school and is happy to come to school. He feels he is doing well in PE and Maths and he doesn't report finding anything tricky. 
Pat is very open and honest with school about finding it difficult to get Tom up and about in the morning. The medication she is taking for 
her depression makes her very tired. She engages well with agencies and explained that the support she receives from Bruce is helping 
her to develop better routines with Tom.  
Tom's grandparents help with his care at the weekends. 
Pat and Tom enjoy sharing books from the library together as part of their night time routine.
Tom has some gaps in his learning due to the school he has missed. 
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  TOM KEEN
Child/ young person name:
Completed by:
  Mandy Smith
Job title:
  Admin Support
  10/1/13
Date:
Concerns
Tom sometimes pretends to be sleeping in the mornings, making it more of a challenge for his mum to get him up. Tom said that he worries 
what will happen if he has not completed his homework and some of it he finds hard to do. He doesn't want to ask mum to help him as she 
sometimes doesn't feel well. 
He is less willing to come to school on Mondays and Tuesdays if he has not done his homework. 
Tom reports having a sore tummy a lot (usually in bed at night).
Current 
Strategies
Bruce introduced some strategies that are proving effective in getting Tom out of bed and ready for school - Rub head and give warning 
that it's time to get up and I'll be back a few minutes later - Tickle, roll out of bed and taking his hands to get him to the living room and then 
get ready for school. Tom explained that he liked his mum doing this with him. 
Tom has a place in the P5 homework club to help him complete most of his homework in school. This will be ending at Easter but we will 
try to arrange for him to use the P4-7 homework club. 
Pat writing a note to Tom's class teacher about homework helps Tom feel better.
Desired 
Outcomes
/ Goals
A
CHIEVING/INCLUDED -Tom to be supported to improve his attendance. 
A
CHIEVING-Tom to receive help to complete his homework through the homework club. 
INCLUDED/ACTIVE-Tom to get help to join a rugby club in his area.
Action Plan
Click
No
Date
Desired Outcomes/ Goals
Possible Solutions/ Actions
Who? 
By when?
Evaluation/Comment
Click
Add row 
above
1/1/13
ACHIEVING/INCLUDED 
Tom to be supported to improve 
his attendance.
Continue to use strategies for 
getting Tom out of bed and ready in 
the mornings (rub head, tickle/roll,
take hands). 
Replace alarm clock.
Pat/Tom 
Bruce
31/1/13 
2/2/13
Remove 
Row
Add row 
above
1/1/13
ACHIEVING 
Tom to receive help to complete 
his homework through the 
homework club.
Arrange a place in P4-7 homework 
club after Feb Break. 
Tom to be in school on Tuesdays,
expecting to stay and reminded to 
go to homework club.
Liz 
Pat, Tom, Liz
2/2/13
Remove 
Row
Add row 
above
1/1/13
INCLUDED/ACTIVE 
Tom to get help to join a rugby 
club in his area.
Arrange for Tom to try rugby club 
and continue if he likes it .
Bruce
8/2/13
Remove 
Row
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  TOM KEEN
Child/ young person name:
Completed by:
  Mandy Smith
Job title:
  Admin Support
  10/1/13
Date:
Add row
Review Meeting Details
Time
3:30
Venue
East Market Primary
Date of Next Meeting
12/2/13
Contacts
Lead Professional
Bruce Brown
Named Person
Christine Walker
Job title
Admin Support
Completed by
Mandy Smith
Date
10/1/13
E
x
a
m
p
l
e
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  TOM KEEN
Child/ young person name:
Completed by:
  Mandy Smith
Job title:
  Admin Support
  10/1/13
Date:
Child's/Young Person's Plan and Minute of Meeting
D.O.B
22/9/03
C&F Centre/ Nursery/School currently attending (if appropriate)
EAST MARKET PRIMARY
Child's/ Young Person's Name
TOM KEEN
Year Group
P5
Who was at the meeting?
Details of Child's/ Young Person's Planning Meeting
1 Jan 2013
Date of Meeting:
Click
Name
E-Mail Address
Telephone Number
Job Title/Relationship to Child/Young Person
Click
Add row 
above
Tom Keen
07898654321
Young Person
Remove 
Row
Add row 
above
Pat Armes
07898654321
Mum
Remove 
Row
Add row 
above
Christine Gordon
469-3375
Headteacher
Remove 
Row
Add row 
above
Bruce Brown
Brown@familysupport.co.uk
317-9844
Family Support Worker
Remove 
Row
Add row 
above
Pamela Hogg
Pamela.Hogg@edinburgh.
gov.uk
312-8803
Education Welfare Officer
Remove 
Row
Add row 
above
Liz Walker
469-3375
Class Teacher
Remove 
Row
Add row
Everyone's Views
Strengths
Tom's attendance and punctuality have been much better recently and he seems more confident in school as a result. He appears more 
settled and focused in class. 
Tom has lots of potential and he can pick things up quickly when his attendance is regular. 
Tom likes school and is happy to come to school. He feels he is doing well in PE and Maths and he doesn't report finding anything tricky. 
Pat is very open and honest with school about finding it difficult to get Tom up and about in the morning. The medication she is taking for 
her depression makes her very tired. She engages well with agencies and explained that the support she receives from Bruce is helping 
her to develop better routines with Tom.  
Tom's grandparents help with his care at the weekends. 
Pat and Tom enjoy sharing books from the library together as part of their night time routine.
Tom has some gaps in his learning due to the school he has missed. 
E
x
a
m
p
l
e
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  TOM KEEN
Child/ young person name:
Completed by:
  Mandy Smith
Job title:
  Admin Support
  10/1/13
Date:
Concerns
Tom sometimes pretends to be sleeping in the mornings, making it more of a challenge for his mum to get him up. Tom said that he worries 
what will happen if he has not completed his homework and some of it he finds hard to do. He doesn't want to ask mum to help him as she 
sometimes doesn't feel well. 
He is less willing to come to school on Mondays and Tuesdays if he has not done his homework. 
Tom reports having a sore tummy a lot (usually in bed at night).
Current 
Strategies
Bruce introduced some strategies that are proving effective in getting Tom out of bed and ready for school - Rub head and give warning 
that it's time to get up and I'll be back a few minutes later - Tickle, roll out of bed and taking his hands to get him to the living room and then 
get ready for school. Tom explained that he liked his mum doing this with him. 
Tom has a place in the P5 homework club to help him complete most of his homework in school. This will be ending at Easter but we will 
try to arrange for him to use the P4-7 homework club. 
Pat writing a note to Tom's class teacher about homework helps Tom feel better.
Desired 
Outcomes
/ Goals
Tom to be supported to improve his attendance. 
Tom to receive help to complete his homework through the homework club. 
Tom to get help to join a rugby club in his area.
Action Plan
Click
No
Date
Desired Outcomes/ Goals
Possible Solutions/ Actions
Who? 
By when?
Evaluation/Comment
Click
Add row 
above
1/1/13
Tom to be supported to improve 
his attendance.
Continue to use strategies for 
getting Tom out of bed and ready in 
the mornings (rub head, tickle/roll,
take hands). 
Replace alarm clock.
Pat/Tom 
Bruce
31/1/13 
2/2/13
Pat explained that Tom loves being 
woken up in the morning in this way. 
Pamela highlighted that Tom's 
attendance has improved with him 
now making it into school on a 
T
uesday. He is still finding Mondays 
difficult.
Remove 
Row
Add row 
above
1/1/13
Tom to receive help to complete 
his homework through the 
homework club.
Arrange a place in P4-7 homework 
club after Feb Break. 
Tom to be in school on Tuesdays,
expecting to stay and reminded to 
go to homework club.
Liz 
Pat, Tom, Liz
2/2/13
T
om has attended the Homework club 
and has said he really loves doing his 
homework there as he gets lots of help 
and he also gets juice and biscuits!
Remove 
Row
E
x
a
m
p
l
e
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  TOM KEEN
Child/ young person name:
Completed by:
  Mandy Smith
Job title:
  Admin Support
  10/1/13
Date:
Add row 
above
1/1/13
Tom to get help to join a rugby 
club in his area.
Arrange for Tom to try rugby club 
and continue if he likes it .
Bruce
8/2/13
T
om has not attended a rugby session 
at a club yet as he said he is too 
nervous at the moment to meet new 
people. He still wants to join but 
would like to wait until he is in P6.
Remove 
Row
Add row
Review Meeting Details
Time
3:30
Venue
East Market Primary
Date of Next Meeting
12/2/13
Contacts
Lead Professional
Bruce Brown
Named Person
Christine Walker
Job title
Admin Support
Completed by
Mandy Smith
Date
10/1/13
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Wellbeing Concern Form
 BABY'S/CHILD'S/YOUNG PERSON'S DETAILS
Name
LEE SMITH S2
Date of birth
16/11/99
Agency /
Establishment
WAVERLEY HIGH SCHOOL
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 PERSON RECORDING DETAILS
Name
CLAIRE SHIEL
 Please tick relevant box(es) on '
Wellbeing Wheel' 
and use these 
headings to record the details below.
 AREA OF CONCERN
 DESCRIPTION OF CONCERN(S)
If appropriate include strategies to address the issue and/or any actions taken. Please also summarise any previous concerns. 
I have noticed recently that Lee is experiencing difficulties with his peer relationships. During group work situations he gets 
increasingly agitated with the people around him. Last week he stormed out of the classroom on 3 occasions. When I spoke to 
him about these incidents he was very tearful and apologetic but he said he gets frustrated very easily at the moment.  
He is also finding it difficult to keep up with the pace of the work and I often catch him daydreaming out of the window. 
I have also noticed that he asks to go to the toilet every time he is in my class. This is a concern as he attends my class 3 periods 
a week and each period is straight after lunch. 
I have given Lee a "time out" card which he can use in group work situations so he can remove himself safely from the classroom 
when he is getting frustrated, however he keeps losing the card I give to him. I have offered to help him catch up with his work at 
lunchtime once a week but he says he is always expected to go home for his lunch. I ask him (in private) at the start of every 
lesson if he needs to go to the toilet but he always refuses.
Signature
Claire Shiel
Date
30/01/13
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 It does not have to be the recorder that discusses the concern with the parent or carer, but agreement should be 
reached about who is the most appropriate person within the agency to do this and the parent or carer's views recorded 
here. 
Yes
No
 Has the concern been shared with the parent/carer?
A
s I have never had contact with Lee's parents, I did not feel it was appropriate for me to share this concern directly with them 
at this stage. I am aware that Lee has a strong relationship with his Support for Pupils leader and I felt that it would be better if 
this information was shared with the parents by this member of staff.
 Has the concern been shared with the child/young person?
No
Yes
I spoke to Lee at the end of my lesson last week and he explained that he enjoys my class and loves History but the people 
around him really annoy him because they are immature. He did not want to discuss the toilet issue any further.
 ONLY COMPLETE THIS SECTION IF RELEVANT TO AGENCY STRUCTURE
 Has the concern been shared with anyone else?
Please specify
Curriculum Leader - John Beard
Yes
No
John is aware of the situation and has asked me to monitor and record the outbursts and follow the departments discipline 
procedures if Lee continues to disrupt the lesson.
THIS MUST ALWAYS BE COMPLETED BY NAMED PERSON (or person acting on their behalf)
Action being taken in relation to this Wellbeing Concern?
Initiate Child Protection Procedures
Continue to monitor
Discuss with Lead Professional (if allocated)
Carry out Assessment of Need
(This concern was passed to me as Lee's Pupil Support Leader. I will respond on behalf of the Named Person)  
This is the 3rd Wellbeing Concern form I have received regarding Lee. All other forms mention similar concerns. I have just 
spoken to Lee's dad who explained that there is a lot of tension at home at present as Lee's mum and him have told the children 
they are going to separate. He feels that this is having a huge effect on all the children in the house.  I have also arranged to 
meet with Lee to share these concerns and identify some strategies to address the concerns. I will complete an Assessment of 
Need to get a more comprehensive picture of what is going well for Lee and where the concerns lie. With parental consent, I 
have shared this information with the Named Person for Lee's younger siblings.
Feedback given to the referrer
Name
Brian Cairns
Job title
Pupil Support Leader
Date
02/01/12
Yes
Date
02/01/12
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Date:
Completed by:
LEE SMITH
Child's/Young Person's Name:
Assessment of Need
1.  Child's/Young Person's Details
Name
Known as
Date of Birth
LEE SMITH
LEE
SWIFT Number
CHI Number
SEEMIS Number 687922340
Scottish Candidate No.
Child and Family Centre/ Nursery/ School currently attending (if appropriate)
WAVERLEY HIGH SCHOOL
2.  Reason for Assessment
Increased 
Concerns
✔
Looked After 
Review
Case 
Conference
Please refer to the Well-Being Indicators and tick any relevant boxes related to Child's/Young Person's well-being.
Safe 
Healthy
✔
Achieving 
✔
Nurtured 
Active 
Respected 
✔
Responsible 
✔
Included 
✔
Comments
Safe/Respected/Responsible: Teachers have raised their concerns about Lee having regular angry 
outbursts with his peers during group work sessions and this leads to him storming out of the class and 
being very emotional following the incident. 
Healthy: Lee is now asking to go to the toilet in 3 out of his 6 classes during the day. 
Included: Lee explains that he has to go home for his lunch everyday and is expected home from school 
strai
g
ht awa
y
. This is havin
g
 an adverse affect on his friendship 
g
roup now.
For a Looked After Review or Case Conference ONLY, provide information here about how the 
education outcomes in the plan are progressing.   
Agencies already known to be involved (please specify in each case): 
Education
Health
Social Work
Housing  
Police  
Voluntary Sector
Other
Please Specify
DEVELOPMENT AND WELL-BEING
Complete by referring to the My World Triangle, noting: 
• 
Areas going well  
• 
Concerns
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Date:
Completed by:
LEE SMITH
Child's/Young Person's Name:
3.  Growth and development
Lee is a healthy teenager who is the correct height and weight for his age. He has excellent attendance 
and had developed positive relationships with both his teachers and peers. Last term he was on track in all 
of his subject areas, but there has been a dramatic change in his attitude to his learning, which is having 
an impact on his progress. His teachers have commented that his lack of focus, his inability to stay calm 
and on task during group work situations, and his storming out of the classroom episodes are all having an 
effect on his learning and peer relationships. Staff are also very concerned about the amount of times he is 
askin
g
 to 
g
o to the toilet and how quickl
y
 his emotions seem to chan
g
e from one situation to the next.
4.  Getting the care and support needed
Lee has a positive relationship with both of his parents who regularly show their support at parents' events 
held at school. His mum admits that she likes him to come home straight away from school as she is 
concerned that he will get himself involved with the wrong crowd if he is given time after school to hang 
about the streets. Lee does not attend any after school clubs, but he has expressed an interest in joining 
the basketball club. The peer group he hangs out with during break attend the club on a Thursday and 
have said Lee is a talented sportsman and he would really enjoy it. 
Lee's parents have told the school that they have decided to separate and that this maybe having an 
impact on the children as things at home were quite stressful. Lee has mentioned this to his guidance 
teacher, he said he was "coping fine" with the situation, but his younger siblings were very upset. Lee's 
dad mentioned that Lee had overheard a conversation between his mum and him discussing the issue of 
how they were going to share the care for their 4 children and when he had gone to discuss the details 
with Lee, he had slammed his bedroom door and shouted at him to "
g
et awa
y
".
5.  The wider environment
RISK AND PROTECTIVE FACTORS
Refer to the Resilience Matrix if helpful
6.  What are the risks to the child/young person?
Lee's behaviour in school has become challenging. Staff have shared ideas of ways to avoid him having 
further aggressive outbursts during group work, such as giving him a time out card, giving him a lead role 
in the group, allowing him to choose the group he wishes to work with, but no strategies seem to be having 
a positive impact. His behaviour is now closely monitored by several departments who have also sent their 
concerns about Lee to the head teacher by way of a Wellbeing Concern Form. If his behaviour continues 
to be problematic, he will be at risk of exclusion. He is becoming more isolated from his peers as he is not 
about at lunch or after school to socialise. His peers are also beginning to call him names in the class as 
he is constantly asking to go to the toilet. This situation is making him even more aggressive in the 
classroom environment.
7.  What protective factors and strengths, if any, support the child's/ young person's resilience?
Lee has a positive relationship with his parents and uncle. He also gets on very well with his Guidance 
teacher and often visits his office when he is feeling concerned about something (see pastoral notes for 
further information about these discussions
)
.
VIEWS -
It is important to gather views of the child/ young person and their parent or carer. 
When gathering views please remember to ask for consent to share information.
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8.  What are the views of the child/young person ?
Lee is keen to do well in school as he wants to go into the Fire Service when he leaves. He doesn't know 
why he has been so moody and aggressive recently and regrets his behaviour following every incident. He 
is happy for the people he trusts to get together and discuss a way forward with him. He explained that he 
does need the toilet every time he asks and is worried about what may be wrong with him, but doesn't 
want to bother his mum and dad about this at this time.
8a.  Has consent been given to share information?
Yes
✔
No
9.  What are the views of the parent/carer?
Lee's parents are keen to receive any support they can for Lee as they have said he is becoming more 
challenging at home and they are finding this difficult to deal with in the current circumstances. They also 
want him to succeed with his ambition of 
j
oinin
g
 the Fire Service.
9a.  Has consent been given to share information?
Yes
✔
No
10.  Summary of child's/young person's needs based on information gathered
Lee needs support to manage his aggressive outbursts in class. He needs to be able to understand what 
changes his parent's separation will bring about, how this will affect him and how to look positively at these 
changes. He needs someone to help him look into what after school clubs or activities are available in the 
leisure club which would allow him to be more active and develop some independence. He needs support 
to visit the doctors to discuss his re
g
ular toilet visits.
11.  What happens next?
Continue to monitor 
current support 
Implement further 
actions (see below)
Initiate Child's/Young 
Person's Planning Meeting 
✔
Other (please 
specify) 
Comments/Recommendations
We will arrange a Child's Planning meeting in order to gather together all the relevant people in Lee's life 
to make an Action Plan with solutions for the current concerns. Lee will complete a "My Views" form with 
his Guidance teacher prior to the meeting, and we will ask him who he would like to attend the meeting. 
We will also send a "Thou
g
hts and Comments" form to his parents.
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Child's/Young Person's Plan and Minute of Meeting
D.O.B
16/11/99
C&F Centre/ Nursery/School currently attending (if appropriate)
WAVERLEY HIGH SCHOOL
Child's/ Young Person's Name
LEE SMITH
Year Group
S2
Who was at the meeting?
Details of Child's/ Young Person's Planning Meeting
1/1/2013
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LEE SMITH
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BRIAN CAIRNS
brian.cairns @waverley.
edin.sch.uk
469-3375
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JULIE BROWN
julie.brown@ea.edin.co.uk
469-4578
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Everyone's Views
Strengths
Lee explained that he has a good group of friends which he hangs around with at break time. He enjoys PE and his teacher had told him 
last week that he was a talented basketballer and would he like to join the S2 team as they had games coming up soon. 
He has recently passed his end of unit test in Modern Studies, achieving full marks and his Maths teacher had told him he was looking into 
moving him up a Maths group as he has been doing so well. Stuart explained that Lee can be very helpful in the house with his 3 younger 
siblings and often goes to the shops to buy the groceries for the family. Mr Cairns explained that he was pleased that Lee is beginning to 
come and discuss things openly with him when he felt things were getting on top of him.
Lee is very worried about the number of times he feels he has to go to the toilet during the school day. He is very nervous of doctors and 
does not want to worry his parents. He also explained that he is getting more agitated with the people around him in class and is finding it 
difficult to stay on task as he is always worrying about were he is going to live now his parents are separating. 
School staff are also concerned about Lee's lack of focus and angry outbursts in school as this is having a negative effect on his progress 
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Concerns
in English, French, HE, RME and CDT. 
Stuart and Julie expressed that Lee has become quite challenging at home and they are finding it difficult to control his mood swings and 
angry outbursts.  
Mr Cairns stated that Lee had mentioned that he was fed up about having to go straight home after school everyday as all he wanted to do 
was go to the Basketball and Football after school clubs.
Current 
Strategies
Mr Cairns has emailed all staff to let them know that Lee has a need to go to the toilet and to allow him to do this until further medical 
investigations are made. He has also told Lee to go to the toilet during break and lunch and if he has to leave during a class he does so by 
leaving the class with no disruption to others around him. 
School staff have given Lee a "time out card" which he can show the teacher if he feels he is going to get annoyed with those around him. 
Lee explained that he liked this card but was always leaving it at home in his trouser pockets and it then goes in the wash. Mr Cairns 
agreed to give a "time out card" to all of Lee's teachers so he can pick it up when he enters the class and leave it on his desk when he 
leaves. 
Stuart and Julie do not allow Lee to use his Xbox for an allocated amount of time if he is rude and aggressive to them at home.
Desired 
Outcomes
/ Goals
HEALTHY : Lee to receive support to speak to a medical professional regarding his concerns about his overactive bladder  
A
CHIEVING/SAFE/INCLUDED/RESPONSIBLE RESPECTED: Lee to be provided with strategies for how to manage his outbursts in class 
A
CTIVE: Lee to participate in an after school activity 
INCLUDED: Stuart and Lisa to be given support to manage Lee's difficult behaviour at home and information on how to manage their 
current situation effectively
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Evaluation/Comment
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Add row 
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1
1/1/13
HEALTHY  
Lee to receive support  to speak to 
a medical professional regarding 
his concerns about his overactive 
bladder 
Patricia Walker to have a discussion 
with Lee ,Stuart and Lisa and 
following this meeting to provide 
some medical advice  
Stuart to make a GP appointment for 
Lee and attend the appointment 
with him
Patricia Walker 
Stuart
28/1/13
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ACHIEVING/SAFE/INCLUDED/
RESPONSIBLE RESPECTED: Lee to 
be provided with strategies for 
how to manage his outbursts in 
class 
ACTIVE: Lee to participate in an 
after school activity
Mr Cairns to make a referral to the Ed 
Psych service
Mr Cairns
4/2/13
Remove 
Row
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above
1/1/13
ACTIVE: Lee to participate in an 
after school activity
Lee to visit the PE dept. to enrol in 
Basketball and Football clubs and Mr 
Cairns to send Lisa and Stuart a copy 
of the dates and times the clubs run 
to and from.
Lee/Mr Cairns
4/2/13
Remove 
Row
Add row 
above
1/1/13
INCLUDED: Stuart and Lisa to be 
given support to manage Lee's 
difficult behaviour at home and 
information on how to manage 
their current situation effectively.
Mr Cairns to give Stuart and Lisa the 
web address and contact numbers 
for Supporting Parents and Carers 
and for Relationships Scotland
Mr Cairns
4/2/13
Remove 
Row
Add row
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Everyone's Views
Strengths
Lee explained that he has a good group of friends which he hangs around with at break time. He enjoys PE and his teacher had told him 
last week that he was a talented basketballer and would he like to join the S2 team as they had games coming up soon. 
He has recently passed his end of unit test in Modern Studies, achieving full marks and his Maths teacher had told him he was looking into 
moving him up a Maths group as he has been doing so well. Stuart explained that Lee can be very helpful in the house with his 3 younger 
siblings and often goes to the shops to buy the groceries for the family. Mr Cairns explained that he was pleased that Lee is beginning to 
come and discuss things openly with him when he felt things were getting on top of him.
Lee is very worried about the number of times he feels he has to go to the toilet during the school day. He is very nervous of doctors and 
does not want to worry his parents. He also explained that he is getting more agitated with the people around him in class and is finding it 
difficult to stay on task as he is always worrying about were he is going to live now his parents are separating. 
School staff are also concerned about Lee's lack of focus and angry outbursts in school as this is having a negative effect on his progress 
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Concerns
in English, French, HE, RME and CDT. 
Stuart and Julie expressed that Lee has become quite challenging at home and they are finding it difficult to control his mood swings and 
angry outbursts.  
Mr Cairns stated that Lee had mentioned that he was fed up about having to go straight home after school everyday as all he wanted to do 
was go to the Basketball and Football after school clubs.
Current 
Strategies
Mr Cairns has emailed all staff to let them know that Lee has a need to go to the toilet and to allow him to do this until further medical 
investigations are made. He has also told Lee to go to the toilet during break and lunch and if he has to leave during a class he does so by 
leaving the class with no disruption to others around him. 
School staff have given Lee a "time out card" which he can show the teacher if he feels he is going to get annoyed with those around him. 
Lee explained that he liked this card but was always leaving it at home in his trouser pockets and it then goes in the wash. Mr Cairns 
agreed to give a "time out card" to all of Lee's teachers so he can pick it up when he enters the class and leave it on his desk when he 
leaves. 
Stuart and Julie do not allow Lee to use his Xbox for an allocated amount of time if he is rude and aggressive to them at home.
Desired 
Outcomes
/ Goals
HEALTHY : Lee to receive support to speak to a medical professional regarding his concerns about his overactive bladder  
A
CHIEVING/SAFE/INCLUDED/RESPONSIBLE RESPECTED: Lee to be provided with strategies for how to manage his outbursts in class 
A
CTIVE: Lee to participate in an after school activity 
INCLUDED: Stuart and Lisa to be given support to manage Lee's difficult behaviour at home and information on how to manage their 
current situation effectively
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1
1/1/13
HEALTHY  
Lee to receive support  to speak to 
a medical professional regarding 
his concerns about his overactive 
bladder 
Patricia Walker to have a discussion 
with Lee ,Stuart and Lisa and 
following this meeting to provide 
some medical advice  
Stuart to make a GP appointment for 
Lee and attend the appointment 
with him
Patricia Walker 
Stuart
28/1/13
Lee attended a GP appointment and 
the GP stated that the frequent visits 
to the toilet could be an anxiety issue. 
Lee was asked to keep a diary of the 
amount of times he visited the toilet 
and return to the surgery in a months 
time. The appointment is scheduled 
for 28/2/13
Remove 
Row
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ACHIEVING/SAFE/INCLUDED/
RESPONSIBLE RESPECTED:  
Lee to be provided with strategies 
for how to manage his outbursts in 
class 
Mr Cairns to make a referral to the Ed 
Psych service
Mr Cairns
4/2/13
Lee met with Julie and agreed the 
following strategy: 
-Count backwards from10 in your 
head and then take 3 deep sighs 
Remove 
Row
Add row 
above
3
1/1/13
ACTIVE:  
Lee to participate in an after school 
activity
Lee to visit the PE dept. to enrol in 
Basketball and Football clubs and Mr 
Cairns to send Lisa and Stuart a copy 
of the dates and times the clubs run 
to and from.
Lee/Mr Cairns
4/2/13
Lee now attends the basketball club 
and has been chosen as the captain 
for the next school game
Remove 
Row
Add row 
above
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1/1/13
INCLUDED:  
Stuart and Lisa to be given support 
to manage Lee's difficult behaviour 
at home and information on how 
to manage their current situation 
effectively.
Mr Cairns to give Stuart and Lisa the 
web address and contact numbers 
for Supporting Parents and Carers 
and for Relationships Scotland
Mr Cairns
4/2/13
Mr Cairns explained that he had 
visited the websites and had put some 
strategies in place at home. Things at 
home are still very tense however Lee 
has been responding positively to the 
de -escalation strategies the family 
were trying to put in place, eg 
allowing Lee a quiet space of his own 
to think things over and the offer of a 
10 min chat with his dad in this quiet 
space to talk about school issues
Remove 
Row
Add row
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Ross enjoys coming to the nursery and makes use of all the different areas. His particular interests
are cars and trains but he is also fascinated by his peers’ names – he can recognise them all on
the coat pegs.
Communication-Literacy
Ross is at the early stages of developing speech, language and interactional skills and requires
support in these areas. He is just beginning to use PECS but shows considerable potential to use it
to communicate.
Health and Wellbeing
Ross is able to follow simple routines e.g. hanging up his bag and coat. He has good gross motor
skill and enjoys outdoor play, particularly the climbing frame and the bikes. However, his fine motor
skills require support.
Ross can become overexcited which often leads to challenging behaviour including biting. He also
frequently chews on objects e.g. plastic toy food.
Diagnosis of autism
Speech and Language difficulties
Difficulty with fine motor skills
Challenging behaviour
Use of PECS to develop communication skills.
Visual timetable to help focus and stay on task.
Workstation to work on TEACCH baskets and to support concentration.
TEACCH basket activities to support fine motor development.
Use of strategies in Supporting Learning Profiles from SLT and OT.
Declared Disabled
Assessed Disabled
Adaptation
Physical
Curriculum
Communication
NOTES
Profile
Factors giving rise to additional support needs
Approaches
Key School Personnel
Designation
School Staff
Learning Assistant
Heather Hastie
Pupil Profile - Ross Findlay P1 (1)
Training secondary 59
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N
N
?
?
?
PEPr
Ms James and Mr Findlay are delighted that Ross now has this plan to support and monitor his
progress. They are already seeing a big difference in his communication skills through using PECS
at home.
Nursery Nurse
Stephen Nicholas Barrett
SMT
Karen Marie McGrevey
Teacher
Euan Carter
Partner Services and Agencies
Designation
Contact
Contact Detail
Occupational therapist
Occupational Therapy
Department
Cameron Black
Houston Children's Hospital
Houston
HT9 1WT
0192 666 4292
Other
Visiting Teacher and Support
Services
Carol James
Education Centre
154 Professionals Road
Houston
HT5 3ZT
0192 377 2468
Speech and language therapist Speech and Language
Therapy Department
Sonia Graham
Houston Children's Hospital
Houston
HT9 1WR
0192 666 4201
Assessment Information
Achievements
28/05/09
Ross took part in the 'Sponsored Toddle' in aid of nursery funds and raised over £50.
View of Parent(s)
Pupil Profile - Ross Findlay P1 (1)
Training secondary 59
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Learning Outcomes
Communication - Literacy
Long Term Learning Outcome
Learning Outcome/Success Criteria
Evaluation/Next Steps
Timescale/Achieved
Ross will use PECS to spontaneously and
functionally communicate his needs.
Ross has done very well to be able to use PECS so
effectively to communicate his needs. He is now
more than ready to go on to the next stage next
session. in the meantime, Mr Findlay and Ms
James will be ensuring that he continues to use
PECS over the summer period.
From Date
01/09/09
To Date
01/06/10
Achieved?
Yes
Date Achieved
01/06/10
Short Term Learning Outcomes
Learning Outcome/Success Criteria
Who/What/How?
Evaluation/Next Steps
Timescale/Achieved
Ross will use relevant symbols in his
PECS book to convey his needs in
specific contexts eg to ask to go to the
toilet, to choose a game, to choose
what he wants for snack.
PECS book and symbols to include
toilet, games, areas of the nursery,
snack items
All nursery staff
Parents
Ross has been a very enthusiastic
learner who has picked up the 'I want'
concepts quickly. He achieved this
learning outcome ahead of schedule.
He uses the range of requests
outlined spontaneously in all areas of
the nursery. In addition he has begun
to convey some attributes within the
nursery environment.
From Date
01/09/09
To Date
01/12/09
Achieved?
Yes
Date Achieved
01/11/09
Pupil Profile - Ross Findlay P1 (1)
Training secondary 59
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Learning Outcome/Success Criteria
Who/What/How?
Evaluation/Next Steps
Timescale/Achieved
Ross will build upon conveying what
he needs by using relevant symbols in
his PECS book to communicate
attributes  eg. colour, number, size
within class and the wider school
environment.
PECS book and symbols with the
attributes.
All nursery and school staff including
support staff at lunch times.
Parents both in the nursery when
dropping off and collecting and at
home
P7 Buddy,admin staff and playground
supervisors.
In all areas of the nursery and wider
school environment including games,
snack times, communicating amounts
at lunch, games/equipment at
playtime with admin and support staff.
Ross continues to make excellent
progress in his use of PECS. He is
now using a number of attributes to
ensure he gets what he is asking for.
He is enjoying using PECS in the
wider environment, especially when
making specific requests at lunch
time.
From Date
01/11/09
To Date
01/03/10
Achieved?
Not Yet
Date Achieved
01/03/10
Learning Outcome/Success Criteria
Who/What/How?
Evaluation/Next Steps
Timescale/Achieved
Ross will use relevant symbols in his
PECS book to convey what he sees
and hears including 'wait' and 'help' in
a range of situations within the class,
school and wider community.
PECS book and symbols with the
attributes.
All nursery and school staff. Parents.
People in the wider community eg.
Road Crossing Attendant, at the local
shop.
Through supported outings to the local
shops, crossing the road, going to the
park.
Ross has achieved this outcome
easily and uses PECS in all areas of
the nursery and wider school
environment as well as at home.
From Date
01/04/10
To Date
01/06/10
Achieved?
Yes
Date Achieved
01/06/10
Individualised Educational Programme    - Ross Findlay P1 (1)
Training secondary 59
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Health and Wellbeing
Long Term Learning Outcome
Learning Outcome/Success Criteria
Evaluation/Next Steps
Timescale/Achieved
Ross will develop his ability to self regulate - sustain
focus and control during play.
From Date
01/09/09
To Date
01/06/10
Achieved?
Not Yet
Date Achieved
Short Term Learning Outcomes
Learning Outcome/Success Criteria
Who/What/How?
Evaluation/Next Steps
Timescale/Achieved
Ross will reduce his incidents of biting
and chewing inappropriate objects.
Ross will be provided with a 'chewy
tube' to help meet his sensory needs.
(See also Supporting Learning Profile
from OT.)
Nursery staff will ensure this is used
safely.
From Date
01/09/09
To Date
01/12/09
Achieved?
Not Yet
Date Achieved
Individualised Educational Programme    - Ross Findlay P1 (1)
Training secondary 59
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Health and Wellbeing
Long Term Learning Outcome
Learning Outcome/Success Criteria
Evaluation/Next Steps
Timescale/Achieved
Ross will be able to cut round a simple shape.
From Date
01/09/09
To Date
01/12/09
Achieved?
Not Yet
Date Achieved
Short Term Learning Outcomes
Learning Outcome/Success Criteria
Who/What/How?
Evaluation/Next Steps
Timescale/Achieved
Ross will cut along a line.
Mrs Hastie, Learning Assistant, will
support and supervise.
Springback scissors.
Textured paper.
From Date
01/09/09
To Date
01/12/09
Achieved?
Not Yet
Date Achieved
Individualised Educational Programme    - Ross Findlay P1 (1)
Training secondary 59
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Health and Wellbeing
Long Term Learning Outcome
Learning Outcome/Success Criteria
Evaluation/Next Steps
Timescale/Achieved
Ross will cooperate in small group activities
From Date
01/09/09
To Date
01/12/09
Achieved?
Not Yet
Date Achieved
Short Term Learning Outcomes
Learning Outcome/Success Criteria
Who/What/How?
Evaluation/Next Steps
Timescale/Achieved
With adult support, Ross will
cooperate when playing a turn taking
game with a peer, at least once a day.
All nursery staff will take the
opportunity to initiate a game. Parents
will also support game activities at
home.
From Date
01/09/09
To Date
01/12/09
Achieved?
Not Yet
Date Achieved
Individualised Educational Programme    - Ross Findlay P1 (1)
Training secondary 59
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EARLY YEARS, PRIMARY AND SECONDARY SUMMARY OF LOCAL AND CENTRAL RESOURCES
  
 
The following pages can be used as a prompts to quickly identify potential supports that can be put in place to meet the desired goals in the child or young persons plan.
 
 
The list is not exhaustive and you can add relevant local information to this section of the Planning Folder.
 
Early Years Pathways to Support  - Summary of Local and Central Resources
This shared resource prompt sheet should be updated on a regular basis to reflect local changes
Pathway 1 - Universal
Pathway 2  - Targeted
early years resources
Pathway 3  - Within early
years setting with outside agency support
Pathway 4  -
Specialist Provision
For example:
·          Visual supports
·          PEEP
·          Book bug
·          Stay and play sessions
·          Literacy Rich Environment Tool (Up,up and away)
 
 
 
 
 
 
 
 
 
 
 
 
 
Our universal early years resources :-
 
 
            è
For example:
·          Individual Visual Timetable Additional Adult Support
·          Targeted small group support
·          Risk and resilience tool, identifying stages tool
and understanding behaviour tool and related strategies (Up, Up and Away)
·          Consultation - ASL
services / Health Visitor
/ CAMHS
 
 
Other early years resources :-
 
 
 
 
 
 
ç                                            è
         Audit hours
·          Additional Support Access Point Resources (ASAP) eg. VTSS
·          Other ASL services - EP, EAL, EWO
·          Case Management and
Review Group Resources (CMRG) e.g, Outreach from children and family
centre, Children First
·          Social Work Services
 
 
 
 
 
 
Local Resources :-
 
 
 
ç                                                è
Case Management and Review Group Provisions (CMRG)
·          Abbeyhill nusery
·          Calderglen nursery
·          Moffat Early Years
Campus
·          Oaklands
Brightstart
·          Braidburn
Brightstart
 
 
 
 
 
 
 
 
 
 
 
 
 
ç
EAL  - English as an Additional Language, EP  - Educational Psychologist, EWO  - Education Welfare Officer, ASL  - Additional
Support for Learning, CAMHS  - Child and Adolescent Mental Health 
Primary Pathways to Support  - Summary of Local and Central Resources
This shared resource prompt sheet should be updated on a regular basis to reflect local changes
Pathway 1 - Universal
Pathway 2  - Targeted
school resources
Pathway 3  - Within school
with outside agency support
Pathway 4  -
Specialist Provision
For example:
·          Visual supports
·          ICT
·          Seating
·          Break clubs
·          School errands
(movement break)
·          Paired reading
·          Golden time
 
 
 
 
 
 
 
 
Our Universal school resources :-
 
 
 
            è
For example:
·          Support for Learning
·          Additional adult support
·          Differentiated curriculum
·          Peer Buddy e.g. playground
·          Target sheet
·          Home school diary
·          Literacy and dyslexia guidelines
·          Circle resource
·          Consultation - ASL
services / CAMHS
 
 
Our targeted school resources :-
 
 
 
ç                                                è
         Audit hours
·          Additional Support Access Point Resources (ASAP) e.g. HOTs and VTSS
·          Other ASL Services - EAL, EP, EWO
·          Case Management and
Review Group Resources
(CMRG) e.g. Barnardos
·          Social Work Services
 
 
 
 
 
 
Our local Resources :-
 
 
 
 
 
ç                                                è
·          Case Management and Review Group Provisions
(CMRG)
·          Kaimes
·          Prospect Bank
·          Redhall
·          St. Crispins
·          Braidburn
·          Primary language classes
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ç
EAL  - English as an Additional Language, EP  - Educational Psychologist, EWO  - Education Welfare Officer, ASL  - Additional
Support for Learning, CAMHS  - Child and Adolescent Mental Health 
Secondary Pathways to Support  - Summary of Local and Central Resources
This shared resource prompt sheet should be updated on a regular basis to reflect local changes
Pathway 1 - Universal
Pathway 2  - Targeted
school resources
Pathway 3  - Within school setting with outside agency support
Pathway 4  -
Specialist Provision
For example:
·          Visual supports
·          ICT
·          Seating
·          Leaving class arrangements (eg. 5 mins early)
·          Break clubs
·          Homework club  
 
 
 
 
  
 
 
 
 
 
 
 
Our universal early years resources :-
 
            è
For example:
·          Support for Learning
·          Additional Class Support
·          Differentiated curriculum
·          Mentor
·          Behaviour target sheet
·          Consultation - ASL services / CAMHS
 
 
Other early years resources :-
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ç                                                è
·          Audit hours
·          Additional Support Access Point Resources (ASAP) eg. HOTs and VTSS
·          Other ASL services - EP, EAL, EWO
·          Case Management and
Review Group Resources (CMRG) e.g, Barnados
·          Fairbridge
·          RUTs
·          Social Work Services
 
 
 
 
 
 
Local Resources :-
     
       
                              
ç                                                è
Case Management and Review Group Provisions (CMRG)
·          Gorgiemills
·          Wellington
·          Panmure
·          Kaimes
·          Pilrig Park
·          Dunedin
·          Woodlands
·     St Crispins
·     Braidburn
 
 
 
 
 
 
 
 
 
 
ç
EAL  - English as an Additional Language, EP  - Educational Psychologist, EWO  - Education Welfare Officer, ASL  - Additional
Support for Learning, CAMHS  - Child and Adolescent Mental Health 
Child Planning
`Meeting the development, learning and care needs of children and young people'
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Meeting the development, learning and care needs of children and young people.
ASL Pathways to Support Illustrations.
 
The `Pathways to Support' enable staged and proportionate intervention to meet the additional support needs of children and young people within educational establishments in the City of Edinburgh Council. Systems, resources and strategies to meet needs are outlined in 4 Pathways to Support.
Pathway to Support 1
The additional support needs of children and young people are met and managed within class.
Pathway to Support 2
The additional support needs of children and young people are met and managed within the establishment.
Pathway to Support 3
The additional support needs of children and young people are met and managed within the establishment with support from Partner Services and Agencies.
Pathway to Support 4
The additional support needs of children and young people are met and managed through placement in a specialist setting.
A series of illustrations has been drawn up to exemplify what is expected at each pathway. These will
•         Give greater detail of the nature and level of support expected across the 4
Pathways to Support.
•         Give greater clarity of the processes, roles and responsibilities and of partnership working.
•         Develop a common understanding of expectations in each area and at each
Pathway to Support across professions.
•         Ensure that support is progressive, proportionate and consistent.
•         Support assessment, review and planning at individual, class or establishment level.
•         Inform professional dialogue.
•         Identify appropriate next steps both at individual and establishment level.
•         Support capacity building.
•         Support self evaluation and improvement planning.
•         Ensure that support is reflective of legislation, guidance, management systems and procedures.
The illustrations are given in the following areas.
Illustrations
1
The Child Planning Process
2
Roles and Responsibilities
3
Partnership
4
Environment
5
Staffing
6
Legislation, Guidance, Resources, Tools and Strategies
7
Learning, Teaching and Achievement
8
Assessment
Pathway to Support 1
The additional support needs of children and young people are met and managed within class.
Illustration 1
The Child Planning
Process
Evidence identifies that the learner needs additional support to make progress appropriate to age and ability in learning. This evidence is gathered through observation, assessment and consultation with the learner, parent/carer and other school staff.
•         Most needs will be met and monitored through personalisation of the curriculum and environment within whole class and personal learning planning, taking account of the National Practice Model (Wellbeing Wheel and My World Triangle).
•         In some cases it may be necessary for other agencies to become involved at this stage to provide support in relation to health or care needs which do not impact on the child's education. If concern is primarily about need in the family or community direct referrals to Social Care Direct should still be made. Whenever other agencies are involved in supporting a child or young person then integrated child planning should be undertaken.•         Involvement of the learner and parent /carer should inform assessment, planning and monitoring from the earliest point.
Illustration 2
Roles and
Responsibilities
•         The class or subject teacher retains responsibility for meeting learning needs and implementing actions in the Child's Plan.
•         The Named Person has overall responsibility within the terms of Getting it right (The Children's Services Delivery Model).
Illustration 3
Partnership
•         Clear consultation systems are in place in school to support effective partnership working i.e. between CT, SfL, SfP and other members of the
ASL team. The ASL team leader is consulted and advises on and monitors approaches and strategies.
•         Any Child's Plan will be developed in partnership with the learner, parent/carer and class teacher.
•         Advice and guidance may be sought from Partner Services and Agencies and the Team Around the Cluster in a consultative capacity and/or for whole school input to support capacity building or the provision of CPD. e.g. Educational Psychologist, VTSS, HOTS, Social W ork / Early Intervention, EAL, Supporting Learning Services, Therapy Services, School Nurse, Community Child Health, CAMHS, Health Visitor, Child and Family Centres and Getting it Right Development Officers.
•         Awareness and adherence to principles of effective collaboration as outlined in `Inclusive Learning and Collaborative W orking: Teachers' Ideas in Practice'
•         Knowledge and understanding of other schools through visits/sharing practice.
•         Full involvement of the parent/carer and the learner at all times.
Illustration 4
Environment
•         An inclusive learning environment will ensure that individual needs are met within class.
•         Learners are able to access the whole establishment environment with minimal personalisation.
•         Environmental adaptations may be required.
•         There is ongoing monitoring and review of the learning environment.
•         An Environmental audit and/or risk assessments may be carried out to support the identification and implementation of strategies/adaptations to support inclusion e.g. time out space, cool down space, areas for quiet working/reflection, visual timetables or alteration to class layout as appropriate.
•         Guidance and support from the ASL team within school will support this process.
•         Consultation with Partner Services and Agencies will take place as appropriate to support this process.
Illustration 5
Staffing
•         All staff are aware of and are confident in their use of whole school systems, approaches and strategies to meet the needs of all learners and support inclusion.
•         The class or subject teacher is responsible for meeting learning needs.
•         The named person/lead professional retains overall responsibility within the terms of Getting it Right.
•         Staff are able to access the necessary advice, resources and CPD. The ASL team is key to supporting this.
•         The PRD process informs staff CPD needs.
•         A range of CPD opportunities are accessed including peer shadowing (within and beyond the establishment), CPD provision available through the CPD Directory and tailor made input provided by Partner Services and Agencies e.g. HOTS, VTSS, CAMHS, Psychological Services.
•         Support for Learning staff are used in a consultative capacity taking into account all 5 aspects of the SfL roles and devise individual programmes for learners as appropriate.
•         The ASL team offers consultation and advice to meet the guidance and pastoral needs of learners and to support behaviour.
•         Any factors in relation to staffing within school (including break, lunch times and within the playground) as identified through risk assessment are put in place through universal staffing levels in class/school i.e. no additional staffing.
•         Specific staff training requirements, identified through improvement planning, audits and risk assessment, are met through a range of individual and whole school CPD programmes including shadowing within and beyond the establishment and including specialist provision.
Illustration 6
Legislation, Guidance, Resources, Tools and Strategies
•         Whole establishment policies to support inclusion give clarity to systems and processes within the school and clearly defined roles and responsibilities e.g. ASL, Behaviour Management, Equalities.
•         Staff are proactive in their knowledge of National Legislation and City of Edinburgh Children and Families Guidance, i.e. Getting it Right for
Every Child, ASL Act, Code of Practice, In On The Act CfE, Children Scotland Act, Equality Act, Improving Relationships and Promoting Positive
Behaviour, Early Years Framework, Restorative Practices, Literacy and Dyslexia Guidelines (Checklist, Supports and Strategies), Moving and Handling, The Handbook of Procedures for the Management of Pupils with Health Care Needs in Educational Establishments, Autism Toolbox, National Framework for Inclusion. Strategies in the Alternatives to Exclusion Policy (section 4:1) consulted and implemented within class. Appendix 3 provides strategies and services list.
•         The `Child Inclusion Research into Curriculum Learning and Education' (CIRCLE) documents consulted and strategies implemented, recorded and monitored.
•         The Emotion Talks tool used to support where appropriate.
•         Use of a range of support strategies including: W eekly /daily plan / behaviour monitoring chart, Home school diary, Individual 1-1 support and interventions from staff within the class team.
•         SEEMIS is used as the whole school information management system to record all additional support needs. New Pastoral Notes may be used to develop a chronology to sit within the Child's Plan.
•         Consultation and advice may be sought from Partner Services and Agencies to identify appropriate tools, strategies and materials.
Illustration 7
Learning, Teaching and Achievement
•         Learner's needs are met in class through deployment of resources universally available.
•         Learner's engage with all aspects of the curriculum, day to day activities, routines and life of the class and establishment.
•         Personalisation of the experiences and outcomes within the curriculum to meet specific areas of need may be required including class/group structure, a visual timetable, individual day plan, behaviour plan, cool down space, quiet corner, work station, time out.
•         Forward plans will have individualised aspects.
•         Individualised planning is undertaken as appropriate e.g. IEP, Moving and Handling, Health Care Planning in line with CEC guidance.
•         The Child Planning process is being followed and a Child's Plan may be in place which is reviewed regularly in a planned cycle. Individualised planning documents, if required, sit within the Child's Plan as appropriate, e.g. IEP, CSP, Moving and Handling or Health Care Plan. Individualised learning outcomes within these plans detail the resources, strategies and approaches to be put in place to overcome barriers to learning.
•         The class or subject teacher is responsible for planning and carrying out agreed action in collaboration, and with the support of, school personnel e.g. school management team, ASL Team Leader, SfL (in a consultative capacity).
•         Consultation and advice may be sought from Partner Services and Agencies.
Illustration 8
Assessment
•         A range of curricular and environmental assessments are used to identifying barriers to learning and strategies to promote positive learning and behaviour e.g. The Assessment of Need, base line, formative, summative, environmental and risk assessment and/or behavioural audit.
•         Consultation with appropriate professionals may support identification of the most appropriate assessments e.g. the school Educational
Psychologist, Health Professionals, Support for Learning Services.
•         Assessment information is recorded, monitored and reviewed in consultation with ASL team leader and with full engagement of the learner and their parent/carer.
•         Monitoring and reviewing of attendance should be undertaken as part of the assessment process and in line with CEC guidance.
•         All learners who are looked after at home or away from home are deemed to have additional support needs unless assessed as otherwise.
•         When barriers to learning are identified, health assessments should be considered e.g. hearing, eyesight, height, weight. Consultation with, or referral to, the school nurse or appropriate medical professionals (e.g. Health Visitors in the Early Years) regarding any other health checks or developmental checks will support this process.
•         Consultation with health professionals (e.g. Health Visitors) should be undertaken in regard to developmental checks and processes.
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Pathway 
to Support
2
The additional support needs of children and young people are 
met and managed within establishment.
Illustration 1
The Child Planning 
Process 
•
If needs are not met or concerns remain despite measures undertaken at Pathway 1 then the class/subject teacher should consult with the ASL 
team within school and/or the Named Person to consider evidence to date and decide what needs to happen next. The ‘Prompts’ given on the 
Integrated Planning Framework poster ‘Child Planning: Meeting the development, learning and care needs of children and young people’
 will 
support this. 
•
The Named Person will decide whether to complete an Assessment of Need to gain a holistic overview of needs/concerns and determine 
whether more individualised integrated planning is required.  
•
Should more individualised integrated planning be required then a Child Planning Meeting should be held and a Child’s Plan may be developed. 
This will ensure effective collaborative planning and best use of wider resources.  
•
When a Child Planning Meeting is held it should involve the core people already involved in supporting the learner although consultation and 
advice from a range of Partner Services and Agencies may inform the meeting or be actions on the plan.  The Child’s Plan will be the minute 
from the meeting and may be completed during the meeting. 
•
The Child’s Plan ensures effective collaborative working to address education, care and health needs, identify responsibilities and sets review 
dates. 
•
The Named Person (or Lead Professional if appointed) is responsible for co
-
ordinating the Child Planning Meetings and Child Plans
. 
Illustration 2
Roles and 
Responsibilities 
•
An identified member of the ASL team within the establishment, in collaboration with the Class Teacher, Nursery or Children and Family Centre 
Staff, has responsibility for the implementation of identified actions. 
•
The Named Person (or Lead Professional, if appointed) has overall responsibility within the terms of  Getting it Right (The Children’s Services 
Delivery Model)
Illustration 3
Partnership 
•
Ongoing consultation with ASL Team within school for specific advice and/or support on strategies to meet identified need and
to suppo
rt the 
Child Planning Process. 
•
The Child’s Plan is reviewed regularly in a planned cycle involving the core people around the learner i.e. the learner, parent/carer, class 
teacher, class team, ASL team members as appropriate. 
•
Advice and guidance may be sought from named contacts on the Team Around the Cluster list and  Partner Services and Agencies in a 
consultative capacity and/or for whole school input to support capacity building and for provision of CPD. e.g. EP, VTSS, HOTS, Early 
Intervention/Social Work, EAL, Supporting Learning Services, Therapy Services, Community Child Health  and  CAMHS. 
•
Planned Parental contact – regular liaison between home and school and involvement of the learner and parent/carer in assessing/planning/ 
meeting need and poten
tial whole family approach.
Illustration 4
Environment 
All aspects of Pathways to Support 1 (above) and in addition:  
•
An inclusive learning environment will ensure that individual needs are met within the establishment. 
•
A greater level of environmental adaptation may be required.  
•
The organisation of the whole school environment will take account of factors identified through the Environmental Audit
, Risk Assessment
 and 
the ongoing monitoring of the environment. 
•
Direct support from the ASL team within school may be required to support inclusion. 
Illustration 5
Staffing 
All aspects of Pathways to Support 1 (above) and in addition: 
•
Support for Learning staff may:- 
o
assess learners 
o
work directly to support learners  individually and in groups 
o
participate in co-operative teaching. 
•
ASL team support staff in implementing strategies and systems to meet the guidance and pastoral needs of pupils. 
•
Structured and consistent support within school from school personnel which is timetabled including 1-1 and group support, specific areas within 
school e.g. as identified by risk assessment/ individual planning.
Illustration 6
Legislation, 
Guidance, 
Resources, Tools 
and Strategies 
All aspects of Pathways to Support 1 (above) and in
addition: 
•
Focused interventions within establishment including specific subject based resources to support inclusion and attainment. These interventions 
require more targeted support from staff within the establishment, beyond what is generally available within the class. 
•
Provision of materials, tools and strategies are tailored to the needs of the learner e.g.1-1 or group work. 
•
Policies and procedures for close management and supervision of individual students.
Illustration 7
Learning, Teaching 
and Achievement 
All aspects of Pathways to Support 1 (above) and in addition:
-
•
  Learner’s needs are met within the establishment through deployment of resources universally available.  
•
  Personalisation of learning and teaching approaches within the establishment is required to meet the needs of the learner and ensure that the 
learner engages fully with all aspects of the curriculum and all aspects of school life. 
•
  Specific, targeted support is identified and managed through deployment of resources universally available within the establishment. This support is 
planned for through the Child Planning Process and whole establishment planning. 
•
  Resources and strategies may include participation in targeted groups or programmes within class/establishment provided by school personnel.
•
Whole establishment timetabling and planning take account of personalisation of the curriculum.
Illustration 8
Assessment 
All aspects of Pathways to Support 1 (above) and in addition:
-
•
Review of all assessments and consultations to date involving CT, parent/carer, learner, ASL team and EP to identify whether further 
assessment within school is required and/or more specialised assessments from Partner Services or Agencies should be carried out.  
•
Individualised assessments identify predictable situations/ behaviours and allow planning within school to incorporate strategies to manage 
these situations as they arise e.g. child very unsettled first thing in the morning planned strategies for these situations. 
•
Consultation with Partner Services and Agencies as appropriate to support the assessment process e.g. Support for Learning Services, Visiting 
Teaching and  Support Service, Health Professionals, Early Intervention, Social Work.
Pathway to Support 3
The additional support needs of children and young people are met and managed within establishment with targeted support from Partner 
Services and Agencies.
Illustration 1
The Child Planning 
Process 
•
If, through the Child Planning Process, evidence identifies 
that barriers to learning and/or concerns remain, despite interventions at Pathways 1 
and 2, the Named Person or Lead Professional should review all evidence and measures to date and consider next steps. Consultation with a 
range of Partner Services and Agencies can support this process. (The Team Around the Cluster may support identifying who is available to give 
advice). 
•
When targeted support beyond Pathway 2 may be required a request is submitted to ASL Services through the ‘Additional Support Access Point’ 
(ASAP – 
Maureen.McPheely@edinburgh.gov.uk
)
This request should be co-ordinated by the Named Person or Lead Professional and takes 
the form of: 
•
Assessment of Need 
•
Current Child’s Plan 
•
Any relevant supporting evidence e.g. Individualised Educational Programme, CSP, Health Care Plan, Chronology, or professional 
reports. 
•
Requests to the ‘Additional Support Access Point’ will be considered through a single weekly allocation process and lead to targeted advice or 
additional support tailored to the individual and establishment needs. This may take the form of: 
•
Direct individual support. 
•
Whole establishment support. 
•
Progression to the Case Management Review Group (CMRG): 
o
a multi disciplinary group who will undertake a review of the evidence to date and decide most appropriate next steps: 
o
Further interventions or assessments at earlier pathways. 
o
Allocation of family or community supports. 
o
Recommendations for placement in specialist provision. 
•
When there is evidence that more intensive support is required at Pathway 3, the ASL Services will consult with th
e 
CMRG which
meet on a 
monthly basis with dates found on the Orb. (Web link here).
Illustration 2
Roles and 
Responsibilities 
•
The ASL team leader has overall responsibility for implementation of agreed action. 
•
The Named Person (or Lead Professional, if appointed) has overall responsibility within the terms of Getting it Right (The Children’s Services 
Delivery Model)
Illustration 3
Partnership 
•
The Child Planning Process outlines clearly roles and responsibilities in implementing the Child’s Plan and any planning documents which sit 
alongside it. 
•
The Child’s Plan is reviewed regularly in a planned cycle involving the core people around the learner and those already involved in supporting 
the learner i.e. the learner, parent/carer, class teacher, class team, Educational Psychologist, ASL team members and professionals from 
partner services and agencies, as appropriate.  
•
Ongoing consultation and guidance from the ASL team and within the school as appropriate to support this process. 
•
On going consultation and guidance from Partner Services and Agencies and the Team Around the Cluster is undertaken as appropriate as 
outlined in earlier pathways. 
•
Direct support is provided by partner services or agencies at individual, group or whole establishment level, e.g. Educational Psychologist, 
VTSS, HOTS, Early Intervention/Social Work, EAL, Supporting Learning Services, Therapy Services, Community Child Health  and  CAMHS 
which is identified and managed effectively through the Child Planning Process and whole establishment planning.  
•
Full involvement with parent/carer and the learner within the planning and reviewing process.
Illustration 4
Environment 
All aspects of Path
ways to Support 1  and  2 (above) and in addition: 
•
Further environmental adaptation may be required. 
•
Review of environmental audit of the school and learning environment.  
•
Significant adaptations may be put in place to meet the needs e.g. quiet areas, time out areas, cool down areas, areas for reflective negotiation 
of targets. 
•
Direct involvement of Partner Services and Agencies as appropriate to support this process. 
Illustration 5
Staffing 
All aspects of Pathways to Support 1  and  2 (above) and in a
ddition: 
•
Direct support for learner from Partner Services and Agencies as appropriate to need e.g. Educational Psychologist, SLS, VTSS, HOTS, SLT, 
OT, Physiotherapy, CCH, CAMHS 
•
Additional staffing may be accessed in adherence to the CEC procedures e.g. In
tegration Support Audit.
Illustration 6
Legislation, 
Guidance, 
Resources, Tools 
and Strategies
All aspects of Pathways to Support 1  and  2 (above) and in addition: 
•
Direct support from Partner Services and Agencies to implement targeted interventions within establishment to support inclusion and attainment 
e.g. whole class or school support, training, 1-1 support or group intervention.
Illustration 7
Learning, Teaching 
and Achievement 
All aspects of Pathways to Support 1  and  2 (below) and in additio
n:
-
•
Learner’s needs are met within establishment through deployment of resources universally available within the establishment and supplemented 
with additional support from partner services and agencies. 
•
Specific and targeted support from partner services and agencies is required to supplement whole school supports. This may take the form of 
direct support at whole establishment, class, group or individual level.  This support is planned for through the Child Planning Process and whole 
establishment planning. 
•
Whole establishment timetabling and planning take account of personalisation of the curriculum.
Illustration 8
Assessment 
All aspects of Pathways to Support 1  and  2 (above) and in addition:
-
•
Comprehensive and holistic assessment in response to individual needs and in line with Getting it Right for Every Child involving a range of 
professionals both establishment based and from partner services and agencies. 
•
Identification of the need for more specialised assessment from Partner Services or Agencies including: VTSS, HOTS, CAMHS, SLT, OT, EAL, 
Support for Learning Services, Community Child Health, Psychological Services 
•
Solution Focused consultation/Assessment of Need within the Child Planning Process and Child’s Planning Meeting.
Pathway 
to Support
4
The additional support needs of children and young people are met and managed through placement in a specialist setting.
Illustration 1
The Child Planning 
Process 
•
Clearly documented evidence identifies that despite extensive implementation of supports at earlier pathways, which are proportionate in scope, 
intensity and duration, the learner is not making progress appropriate to their age and ability and that barriers to learning remain. 
•
Following consultation with the Case Management Review Group, it is identified that placement within a specialist setting is required in order to 
meet the learner’s additional support needs. 
•
The Child Planning Process and the Child’s Plan are used to ensure on going multi agency activity to plan and review education, home and 
community factors that may impact on a learner’s capacity to participate in the learning process and make progress in learning. 
•
The Child’s Plan may include Healt
h Care, LAC, Individualised Educational Programmes or CSP as appropriate.
Illustration 2
Roles and 
Responsibilities 
•
The ASL team leader within the specialist provision retains overall responsibility for meeting learning needs.  
•
The ASL team leader in the referring mainstream school retains an overview of the learner with a view to supporting effective reintegration back 
into mainstream, if appropriate.  
•
The Named Person (or Lead Professional, if appointed) has overall responsibility within the terms of Getting it Right (The Children’s Services 
Delivery Model)
Illustration 3
Partnership 
•
The Child’s Plan is reviewed in a planned cycle involving the core people around the learner and those already involved in supporting the learner 
i.e. the learner, parent/carer, class teacher, class team, EP, ASL team members, as appropriate, and professionals from partner services and 
agencies, as appropriate, who are already involved with the learner. 
•
Effective partnership working with the learners and their family in collaboration with all agencies ensure that there is a co-ordinated plan to 
address barriers to learning across school, the home and in the community where appropriate. 
•
Direct input from partner services and agencies as identified within the Child’s Plan and within the context of the specialist provision, as 
appropriate. 
•
Ongoing consultation and support from the ASL team and within the school as appropriate to support this process.  
•
The Child Planning Process outlines clearly roles and responsibilities in implementing the Child’s Plan. 
•
Regular communication and review between mainstream and any placement schools to support the intervention and transition proc
ess.
Illustration 4
Environment 
All aspects of Pathways to Support 1, 2  and  3 (above) and in addition:
-
•
A specialist environment is required which is reflective of need e.g. provision of small group teaching areas, areas for 1-1 support, quiet areas 
and individual work stations, as appropriate. 
•
Staff audit and plan their learning environment, making optimal use of a range of facilities e.g. class, library, kitchen area, nurture base and time 
out areas
. 
•
The learning environment takes into account any factors identified through the Child Planning Process, individualised plans and risk 
assessments.
Illustration 5
Staffing 
All aspects of Pathways to Support 1, 2  and  3 (above) and in addition
•
Educational provision for the learner is provided in a specialist setting with small group teaching and high staff ratio. 
•
Cohesive staff teams with clear structures for consultation and joint planning. 
•
Teaching staff have knowledge and skills to develop and lead effective class teams. 
•
Staff are trained and skilled in specific support for learners with additional support needs to ensure the provision of an appropriate curriculum 
and learning environment e.g. emotional/ behavioural programmes, Health and Wellbeing programmes, de-escalation, CALM.  
•
All staff are trained and skilled in strategies to identify and support learners with social emotional and behavioural needs.  
•
Staff are used to support ‘moving on’/ reintegration and or transition assessed through CEC procedures.
Illustration 6
Legislation, 
Guidance, 
Resources, Tools 
and Strategies 
Reference to all policies, guidance and legislation outlined below and in addition
•
Structured and  consistent support within a specialist learning environment with small group and individualised approaches as appropriate and  
reflective of need e.g. provision of small group teaching areas, areas for 1-1 support,  quiet areas and individual work stations as appropriate. 
•
Specific individualised and group resources.
Illustration 7
Learning, Teaching 
and Achievement 
All aspects of Pathways to Support 1, 2  and  3 (below) and in addition
•
Learners’ needs are met within a specialist learning environment. 
•
Personalisation of learning and teaching approaches within the establishment is required to meet the needs of the learner and ensure that the 
learner engages fully with all aspects of the curriculum, all aspects of school life and that barriers to learning are overcome. 
•
Specific and targeted support is identified and met through deployment of resources generally available within the establishment, with support 
from partner services and agencies as appropriate. 
•
All learners have an IEP, setting out barriers to learning, learning outcomes and how they will be achieved.  
•
Consideration is given as to whether a CSP may be required.
Il
lustration 8
Assessment 
All aspects of Pathways to Support 1, 2  and  3 (above) and in addition
•
Comprehensive and holistic assessment is on going through continuous information and evidence gathering.  
•
Ongoing review and assessment of the appropriateness of the placement takes account of the presumption to mainstream and informs transition 
planning as appropriate. 
•
The Child Planning process ensures ongoing multi agency review. 
•
All learners have personalised risk assessments covering all day to day activities. 
Illustration 1 
–
Child Planning Process
Pathway 1
The additional support needs of children and young people are met and managed within class.
•
Evidence identifies that the learner needs additional support to make progress appropriate
to age and ability in learning. This 
evidence is gathered through observation, assessment and consultation with the learner, parent/carer and other school staff. 
•
Most needs will be met and monitored through personalisation of the curriculum and environment within whole class and personal 
learning planning, taking account of the National Practice Model (Wellbeing Wheel and My World Triangle).  
•
In some cases it may be necessary for other agencies to become involved at this stage to provide support in relation to health or 
care needs which do not impact on the child’s education. If concern is primarily about need in the family or community direct 
referrals to Social Care Direct should still be made. Whenever other agencies are involved in supporting a child or young person 
then integrated child planning should be undertaken. 
•
Involvement of the learner and parent /carer should inform assessment, planning and monitoring from the earliest point.
Pathway 2
The additional support needs of children and young people 
are met and managed within establishment.
•
If needs are not met or concerns remain despite measures undertaken at Pathway 1 then the class/subject teacher should consul
t 
with the ASL team within school and/or the Named Person to consider evidence to date and decide what needs to happen next. 
The ‘Prompts’ given on the Integrated Planning Framework poster ‘Child Planning: Meeting the development, learning and care 
needs of children and young people’
 will support this. 
•
The Named Person will decide whether to complete an Assessment of Need to gain a holistic overview of needs/concerns and 
determine whether more individualised integrated planning is required.  
•
Should more individualised integrated planning be required then a Child Planning Meeting should be held and a Child’s Plan may 
be developed. This will ensure effective collaborative planning and best use of wider resources.  
•
When a Child Planning Meeting is held it should involve the core people already involved in supporting the learner although 
consultation and advice from a range of Partner Services and Agencies may inform the meeting or be actions on the plan.  The 
Child’s Plan will be the minute from the meeting and may be completed during the meeting. 
•
The Child’s Plan ensures effective collaborative working to address education, care and health needs, identify responsibilities and 
sets review dates. 
•
The Named Person (or Lead Professional if appointed) is responsible for co-ordinating the Child Planning Meetings and Child 
Plans.
Pathway 3
The additional support needs of children and young people are met and managed within establishment with 
targeted support from Partner Services and Agencies.
•
If, through the Child Planning Process, evidence identifies that barriers to learning and/or concerns remain, de
spite interventions at 
Pathways 1 and 2, the Named Person or Lead Professional should review all evidence and measures to date and consider next 
steps. Consultation with a range of Partner Services and Agencies can support this process. (The Team Around the Cluster may 
support identifying who is available to give advice). 
•
When targeted support beyond Pathway 2 may be required a request is submitted to ASL Services through the ‘Additional Support 
Access Point’ (ASAP – 
Maureen.McPheely@edinburgh.gov.uk
) 
This request should be co-ordinated by the Named Person or 
Lead Professional and takes the form of: 
•
Assessment of Need 
•
Current Child’s Plan 
•
Any relevant supporting evidence e.g. Individualised Educational Programme, CSP, Health Care Plan, Chronology, or 
professional reports. 
•
Requests to the ‘Additional Support Access Point’ will be considered through a single weekly allocation process and lead to 
targeted advice or additional support tailored to the individual and establishment needs. This may take the form of: 
•
Direct individual support. 
•
Whole establishment support. 
•
Progression to the Case Management Review Group (CMRG): 
o
a multi disciplinary group who will undertake a review of the evidence to date and decide most appropriate next 
steps: 
o
Further interventions or assessments at earlier pathways. 
o
Allocation of family or community supports. 
o
Recommendations for placement in specialist provision. 
o
When there is evidence that more intensive support is required at Pathway 3, the ASL Services will consult with 
th
e 
CMRG which
meet on a monthly basis with dates found on the Orb. (Web link here).
Pathway 4
The additional support needs of children and young people are met and managed through placement in a 
specialist se
tting.
•
Clearly documented evidence identifies that despite extensive implementation of supports at earlier pathways, which are 
proportionate in scope, intensity and duration, the learner is not making progress appropriate to their age and ability and that 
barriers to learning remain. 
•
Following consultation with the Case Management Review Group, it is identified that placement within a specialist setting is 
required in order to meet the learner’s additional support needs. 
•
The Child Planning Process and the Child’s Plan are used to ensure on going multi agency activity to plan and review education, 
home and community factors that may impact on a learner’s capacity to participate in the learning process and make progress in 
learning. 
•
The Child’s Plan may include Health Care, LAC, Individualised Educational Programmes or CSP as appropriate.
Illustration 2 
-
Roles and responsibilities
Pathway 1
The additional support needs of children and young people are met and 
managed within class.
•
The class or subject teacher retains responsibility for meeting learning needs and implementing actions in the Child’s 
Plan. 
•
The Named Person has overall responsibility within the terms of Getting it right (The Children’s Services Delivery 
Model).
Pathway 2
The additional support needs of children and young people are met and managed within the establishment
•
An identified member of the ASL team within the establishment, in collaboration with the Class Teacher, Nursery or 
Children and Family Centre Staff, has responsibility for the implementation of identified actions. 
•
The Named Person (or Lead Professional, if appointed) has overall responsibility within the terms of  Getting it Right 
(The Children’s Services Delivery Model)
Pathw
ay 3
The additional support needs of children and young people are met and managed within the establishment with 
targeted support from Partner Services and Agencies.
•
The ASL team leader has overall responsibility for implementation of agreed action.
•
The Named Person (or Lead Professional, if appointed) has overall responsibility within the terms of Getting it Right 
(The Children’s Services Delivery Model)
Pathway 4
The additional support needs of children and young people are met and managed through placement in a 
specialist setting.
•
The ASL team leader within the specialist provision retains overall responsibility for meeting learning needs. 
•
The ASL team leader in the referring mainstream school retains an overview of the learner with a view to supporting 
effective reintegration back into mainstream, if appropriate.  
•
The Named Person (or Lead Professional, if appointed) has overall responsibility within the terms of Getting it Right 
(The Children’s Services Delivery Model)
Illustration 3 
-
Partnership
Pathway 1
The additional support needs of children and young people are met and managed within class.
•
Clear consultation systems are in place in school to support effective partnership working i.e. between CT, SfL, SfP and 
other members of the ASL team. The ASL team leader is consulted and advises on and monitors approaches and 
strategies.  
•
Any Child’s Plan will be developed in partnership with the learner, parent/carer and class teacher. 
•
Advice and guidance may be sought from Partner Services and Agencies and the Team Around the Cluster in a 
consultative capacity and/or for whole school input to support capacity building or the provision of CPD. e.g. Educational 
Psychologist, VTSS, HOTS, Social Work / Early Intervention, EAL, Supporting Learning Services, Therapy Services, 
School Nurse, Community Child Health, CAMHS, Health Visitor, Child and Family Centres and Getting it Right 
Development Officers. 
•
Awareness and adherence to principles of effective collaboration as outlined in ‘Inclusive Learning and Collaborative 
Working: Teachers' Ideas in Practice'  
•
Knowledge and understanding of other schools through visits/sharing practice. 
•
Full involvement of the parent/carer and the learner at all times.
Pathway 2
The additional 
support needs of children and young people are met and managed within the establishment.
•
As at Pathway 1 
•
Ongoing consultation with ASL Team within school for specific advice and/or support on strategies to meet identified need 
and to support the Child Planning Process. 
•
The Child’s Plan is reviewed regularly in a planned cycle involving the core people around the learner i.e. the learner, 
parent/carer, class teacher, class team, ASL team members as appropriate. 
•
Advice and guidance may be sought from named contacts on the Team Around the Cluster list and  Partner Services and 
Agencies in a consultative capacity and/or for whole school input to support capacity building and for provision of CPD. 
e.g. EP, VTSS, HOTS, Early Intervention/Social Work, EAL, Supporting Learning Services, Therapy Services, Community 
Child Health  and  CAMHS. 
•
Planned Parental contact – regular liaison between home and school and involvement of the learner and parent/carer in 
assessing/planning/ meeting need and potential whole family 
approach.
Pathway 3
The additional support needs of children and young people are met and managed within the establishment with 
targeted support from Partner Services and Agencies.
•
The Child Planning Process outlines clearly roles and responsibilities in implementing the Child’s Plan and any planning 
documents which sit alongside it. 
•
The Child’s Plan is reviewed regularly in a planned cycle involving the core people around the learner and those already 
involved in supporting the learner i.e. the learner, parent/carer, class teacher, class team, Educational Psychologist, ASL 
team members and professionals from partner services and agencies, as appropriate.  
•
Ongoing consultation and guidance from the ASL team and within the school as appropriate to support this process. 
•
On going consultation and guidance from Partner Services and Agencies and the Team Around the Cluster is undertaken 
as appropriate as outlined in earlier pathways. 
•
Direct support is provided by partner services or agencies at individual, group or whole establishment level, e.g. 
Educational Psychologist, VTSS, HOTS, Early Intervention/Social Work, EAL, Supporting Learning Services, Therapy 
Services, Community Child Health  and  CAMHS which is identified and managed effectively through the Child Planning 
Process and whole establishment planning.  
•
Full involvement with parent/carer and the learner within the planning and reviewing process.
Pathway 4
The additional support needs of children and young people are met and managed through placement in a specialist 
setting.
•
The Child’s Plan is reviewed in a planned cycle involving the core people around the learner and those already involved 
in supporting the learner i.e. the learner, parent/carer, class teacher, class team, EP, ASL team members, as appropriate, 
and professionals from partner services and agencies, as appropriate, who are already involved with the learner. 
•
Effective partnership working with the learners and their family in collaboration with all agencies ensure that there is a co-
ordinated plan to address barriers to learning across school, the home and in the community where appropriate. 
•
Direct input from partner services and agencies as identified within the Child’s Plan and within the context of the specialist 
provision, as appropriate. 
•
Ongoing consultation and support from the ASL team and within the school as appropriate to support this process.  
•
The Child Planning Process outlines clearly roles and responsibilities in implementing the Child’s Plan. 
•
Regular communication and review between mainstream and any placement schools to support the intervention and 
transition process.
Illustration 4 
-
Environment
Pathway 1
The additional support needs of 
children and young people are met and managed within class.
•
An inclusive learning environment will ensure that individual needs are met within class. 
•
Learners are able to access the whole establishment environment with minimal personalisation. 
•
Environmental adaptations may be required. 
•
There is ongoing monitoring and review of the learning environment.  
•
An Environmental audit
 and/or risk assessments
 may be carried out to support the identification and implementation of 
strategies/adaptations to support inclusion e.g. time out space, cool down space, areas for quiet working/reflection, 
visual timetables or alteration to class layout as appropriate. 
•
Guidance and support from the ASL team within school will support this process. 
•
Consultation with Pa
rtner Services and Agencies will take place as appropriate to support this process.
Pathway 2
The additional support needs of children and young people are met and managed within the establishment.
All aspects of Pathways to Support 1 (above) and in addition: 
•
An inclusive learning environment will ensure that individual needs are met within the establishment. 
•
A greater level of environmental adaptation may be required.  
•
The organisation of the whole school environment will take account of factors identified through the Environmental 
Audit
, Risk Assessment
 and the ongoing monitoring of the environment. 
Direct support from the ASL team within school may be required to support inclusion. 
Pathway 3
The 
additional support needs of children and young people are met and managed within the establishment with 
targeted support from Partner Services and Agencies.
All aspects of Pathways to Support 1  and  2 (above) and in addition: 
•
Further environmental adaptation may be required. 
•
Review of environmental audit of the school and learning environment.  
•
Significant adaptations may be put in place to meet the needs e.g. quiet areas, time out areas, cool down areas, areas 
for reflective negotiation of targets. 
•
Dire
ct involvement of Partner Services and Agencies as appropriate to support this process.
Pathway 4
The additional support needs of children and young people are met and managed through placement in a 
specialist setting.
All aspects of Pathways to Support 1, 2  and  3 (above) and in addition:
-
•
A specialist environment is required which is reflective of need e.g. provision of small group teaching areas, areas for 1-
1 support, quiet areas and individual work stations, as appropriate. 
•
Staff audit and plan their learning environment, making optimal use of a range of facilities e.g. class, library, kitchen 
area, nurture base and time out areas
. 
•
The learning environment takes into account any factors identified through the Child Planning Process, individualised 
plans and risk assessments.
Illustration 5 
-
Staffing
Pathway 1
The additional support needs of children and young people are met and managed 
within class.
•
All staff are aware of and are confident in their use of whole school systems, approaches and strategies to meet the 
needs of all learners and support inclusion. 
•
The class or subject teacher is responsible for meeting learning needs. 
•
The named person/lead professional retains overall responsibility within the terms of Getting it Right. 
•
Staff are able to access the necessary advice, resources and CPD. The ASL team is key to supporting this. 
•
The PRD process informs staff CPD needs. 
•
A range of CPD opportunities are accessed including peer shadowing (within and beyond the establishment), CPD 
provision available through the CPD Directory and tailor made input provided by Partner Services and Agencies e.g. 
HOTS, VTSS, CAMHS, Psychological Services. 
•
Support for Learning staff are used in  a consultative capacity taking into account all 5 aspects of the SfL roles and 
devise individual programmes for learners as appropriate. 
•
The ASL team offers consultation and advice to meet the guidance and pastoral needs of learners and to support 
behaviour. 
•
Any factors in relation to staffing within school (including break, lunch times and within the playground) as identified 
through risk assessment are put in place through universal staffing levels in class/school i.e. no additional staffing. 
•
Specific staff training requirements, identified through improvement planning, audits and risk assessment, are met 
through a range of individual and whole school CPD programmes including shadowing within and beyond the 
es
tablishment and including specialist provision.
Pathway 2
The additional support needs of children and young people are met and managed within the establishment.
All aspects of Pathways to Support 1 (above) and in addition: 
•
Support for Learning staff may:- 
o
assess learners 
o
work directly to support learners  individually and in groups 
o
participate in co-operative teaching. 
•
ASL team support staff in implementing strategies and systems to meet the guidance and pastoral needs of pupils. 
•
Structured and consistent support within school from school personnel which is timetabled including 1-1 and group 
support, specific areas within school e.g. as identified by risk assessment/ individual planning.
Pathway 3
The additional support needs of children and you
ng people are met and managed within the establishment with 
targeted support from Partner Services and Agencies.
All aspects of Pathways to Support 1  and  2 (above) and in addition: 
•
Direct support for learner from Partner Services and Agencies as appropriate to need e.g. Educational Psychologist, 
SLS, VTSS, HOTS, SLT, OT, Physiotherapy, CCH, CAMHS 
•
Additional staffing may be accessed in adherence to the CEC procedures e.g. Integration Support Audit.
Pathway 4
The additional support needs of children and young people are met and managed through placement in a 
specialist setting.
All aspects of Pathways to Support 1, 2  and  3 (above) and in addition
•
Educational provision for the learner is provided in a specialist setting with small group teaching and high staff ratio. 
•
Cohesive staff teams with clear structures for consultation and joint planning. 
•
Teaching staff have knowledge and skills to develop and lead effective class teams. 
•
Staff are trained and skilled in specific support for learners with additional support needs to ensure the provision of an 
appropriate curriculum and learning environment e.g. emotional/ behavioural programmes, Health and Wellbeing 
programmes, de-escalation, CALM.  
•
All staff are trained and skilled in strategies to identify and support learners with social emotional and behavioural 
needs.  
•
Staff are used to support ‘moving on’/ reintegration and or transition assessed through CEC procedures. 
Illustration 6 
–
Legislation, Guidance, Resources, Tools and 
Strategies.
Pathway 1
•
The additional support needs of children and young people are met and managed within class.
•
Whole establishment policies to support inclusion give clarity to systems and processes within the school and clearly 
defined
 roles and responsibilities e.g. ASL, Behaviour Management, Equalities. 
•
Staff are proactive in their knowledge of National Legislation
 and  City of Edinburgh Children and Families Guidance
, 
i.e. Getting it Right for Every Child, ASL Act, Code of Practice, In On The Act  CfE, Children Scotland Act, Equality Act, 
Improving Relationships and Promoting Positive Behaviour, Early Years Framework, Restorative Practices, Literacy  
and  Dyslexia Guidelines  (Checklist, Supports and Strategies), Moving and Handling, The Handbook of Procedures for 
the Management of Pupils with Health Care Needs in Educational Establishments, Autism Toolbox, National 
Framework for Inclusion. Strategies in the Alternatives to Exclusion Policy (section 4:1) consulted and implemented 
within class. Appendix 3 provides strategies and services list. 
•
The ‘Child Inclusion Research into Curriculum Learning and Education’ (CIRCLE) documents consulted and strategies 
implemented, recorded and monitored. 
•
The Emotion Talks tool used to support where appropriate. 
•
Use of a range of support strategies including: Weekly /daily plan / behaviour monitoring chart, Home school diary, 
Individual 1-1 support and interventions from staff within the class team.  
•
SEEMIS is used as the whole school information management system to record all additional support needs. New 
Pastoral Notes
 may be used to develop a chronology to sit within the Child’s Plan. 
•
Consultation and advice may be sought from Partner Services and Agencies to identify appropriate tools, strategies and 
materials.
Pathway 2
•
The additional support needs of children and young people are met and managed within the establishment.
All aspects of Pathways to Support 1 (above) and in addition: 
•
Focused interventions within establishment including specific subject based resources to support inclusion and 
attainment. These interventions require more targeted support from staff within the establishment, beyond what is 
generally available within the class. 
•
Provision of materials, tools and strategies are tailored to the needs of the learner e.g.1-1 or group work. 
•
Policies and procedures for close management and supervision of individual students. 
Pathway 3
The additional support needs of children and young people are met and managed within the establishment with 
targeted support from Partner Services and Agencies.
All aspects of Pathways to Support 1  and  2 (above) and in addition: 
•
Direct support from Partner Services and Agencies to implement targeted interventions within establishment to support 
inclusion and attainment e.g. whole class or school support, training, 1
-
1 support or group intervention.
Pathway 4
The additional support needs of children and young people are met and managed through placement in a 
specialist setting.
Reference to all policies, guidance and legislation outlined below and in addition
•
Structured and  consistent support within a specialist learning environment with small group and individualised 
approaches as appropriate and  reflective of need e.g. provision of small group teaching areas, areas for 1-1 support,  
quiet areas and individual work stations as appropriate. 
•
Specific individualised and group resources.
Illustration 7 
-
Learning, Teaching and 
Achievement.
Pathway 1
The additional support needs of children and young people are met and managed within class.
•
Learner’s needs are met in class through deployment of resources universally available. 
•
Learner’s engage with all aspects of the curriculum, day to day activities, routines and life of the class and 
establishment. 
•
Personalisation of the experiences and outcomes within the curriculum to meet specific areas of need may be required 
including class/group structure, a visual timetable, individual day plan, behaviour plan, cool down space, quiet corner, 
work station, time out. 
•
Forward plans will have individualised aspects.  
•
Individualised planning is undertaken as appropriate e.g. IEP, Moving and Handling, Health Care Planning in line with 
CEC guidance. 
•
The Child Planning process is being followed and a Child’s Plan may be in place which is reviewed regularly in a 
planned cycle. Individualised planning documents, if required, sit within the Child’s Plan as appropriate, e.g. IEP, CSP, 
Moving and Handling or Health Care Plan. Individualised learning outcomes within these plans detail the resources, 
strategies and approaches to be put in place to overcome barriers to learning.  
•
The class or subject teacher is responsible for planning and carrying out agreed action in collaboration, and with the 
support of, school personnel e.g. school management team, ASL Team Leader, SfL (in a consultative capacity).  
•
Consultation and advice may be sought from Partner Services and Agencies.
Pathway
2
The additional support needs of children and young people are met and managed within the establishment. 
All aspects of Pathways to Support 1 (above) and in addition:
-
•
 Learner’s needs are met within the establishment through deployment of resources universally available.  
•
 Personalisation of learning and teaching approaches within the establishment is required to meet the needs of the learner 
and ensure that the learner engages fully with all aspects of the curriculum and all aspects of school life. 
•
 Specific, targeted support is identified and managed through deployment of resources universally available within the 
establishment. This support is planned for through the Child Planning Process and whole establishment planning. 
•
 Resources and strategies may include participation in targeted groups or programmes within class/establishment 
provided by school personnel.
•
 Whole establishment timetabling and planning take account of personalisation of the curriculum. 
Pathway 3
The additional support needs of children and young people are met and managed within the establishment with 
targeted support from Partner Services and Agencies. 
All aspects of Pathways to Support 1  and  2 (below) and in addition:
-
•
Learner’s needs are met within establishment through deployment of resources universally available within the 
establishment and supplemented with additional support from partner services and agencies. 
•
Specific and targeted support from partner services and agencies is required to supplement whole school supports. 
This may take the form of direct support at whole establishment, class, group or individual level.  This support is 
planned for through the Child Planning Process and whole establishment planning. 
Whole establishment timetabling and planning take acc
ount of personalisation of the curriculum.
Pathway 4
The additional support needs of children and young people are met and managed through placement in a 
specialist setting. 
All aspects of Pathways to Support 1, 2  and  3 (below) and in addition
•
Learners’ needs are met within a specialist learning environment. 
•
Personalisation of learning and teaching approaches within the establishment is required to meet the needs of the 
learner and ensure that the learner engages fully with all aspects of the curriculum, all aspects of school life and that 
barriers to learning are overcome. 
•
Specific and targeted support is identified and met through deployment of resources generally available within the 
establishment, with support from partner services and agencies as appropriate. 
•
All learners have an IEP, setting out barriers to learning, learning outcomes and how they will be achieved.  
Consideration is given as to whether a CSP may be required.
Illustration 8. 
-
Assessment
Pathway 1
The 
additional support needs of children and young people are met and managed within class.
•
A range of curricular and environmental assessments are used to identifying barriers to learning and strategies to 
promote positive learning and behaviour e.g. The Assessment of Need,  base line, formative, summative, 
environmental and risk assessment and/or behavioural audit. 
•
Consultation with appropriate professionals may support identification of the most appropriate assessments e.g. the 
school Educational Psychologist, Health Professionals, Support for Learning Services.  
•
Assessment information is recorded, monitored and reviewed in consultation with ASL team leader and with full 
engagement of the learner and their parent/carer.  
•
Monitoring and reviewing of attendance should be undertaken as part of the assessment process and in line with 
CEC guidance.  
•
All learners who are looked after at home or away from home are deemed to have additional support needs unless 
assessed as otherwise. 
•
When barriers to learning are identified, health assessments should be considered e.g. hearing, eyesight, height, 
weight. Consultation with, or referral to, the school nurse or appropriate medical professionals (e.g. Health Visitors in 
the Early Years) regarding any other health checks or developmental checks will support this process.  
•
Consultation with health professionals (e.g. Health Visitors in the Early Years) should be undertaken in regard to 
developmental checks and processes.
Pathway 2
The additional support needs of children and
young people are met and managed within the establishment.
All aspects of Pathways to Support 1 (above) and in addition:
-
•
Review of all assessments and consultations to date involving CT, parent/carer, learner, ASL team and EP to identify 
whether further assessment within school is required and/or more specialised assessments from Partner Services or 
Agencies should be carried out.  
•
Individualised assessments identify predictable situations/ behaviours and allow planning within school to incorporate 
strategies to manage these situations as they arise e.g. child very unsettled first thing in the morning planned 
strategies for these situations. 
•
Consultation with Partner Services and Agencies as appropriate to support the assessment process e.g. Support for 
Learning Services, Visiting Teaching and  Support Service, Health Professionals, Early Intervention, Social Work. 
Pathway 3
The additional support needs of children and young people are met and managed within the establishment with 
targeted support from Partner Services and Agencies.
All aspects of Pathways to Support 1  and  2 (above) and in addition:
-
•
Comprehensive and holistic assessment in response to individual needs and in line with Getting it Right for Every 
Child involving a range of professionals both establishment based and from partner services and agencies. 
•
Identification of the need for more specialised assessment from Partner Services or Agencies including: VTSS, 
HOTS, CAMHS, SLT, OT, EAL, Support for Learning Services, Community Child Health, Psychological Services 
•
Solution Focused consultation/Assessment of Need within the Child Planning Process and Child’s Plan
ning Meeting.
Pathway 4
The additional support needs of children and young people are met and managed through placement in a 
specialist setting.
All aspects of Pathways to Support 1, 2  and  3 (above) and in addition
•
Comprehensive and holistic assessment is on going through continuous information and evidence gathering.  
•
Ongoing review and assessment of the appropriateness of the placement takes account of the presumption to 
mainstream and informs transition planning as appropriate. 
•
The Child Planning process ensures ongoing multi agency review. 
•
All learners have personalised risk assessments covering all day to day activities. 
ENGLISH AS AN ADDITIONAL LANGUAGE (EAL) SUPPORT
 
 
The following page provides information on EAL
support that can be offered at each Pathway.
 
 
It is good practice for EAL staff to be invited to all enrolment meetings for children who have English as an Additional Language. It is also important to involve EAL staff at each stage of the child's planning
process where concerns have been identified for a child or young person who is developing bilingualism.
 
 
EAL staff can also advise on fully involving Bilingual and Minority Ethnic (BME) parents/carers in the child planning process.
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